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Abstract
Schoolwide Positive Behavioral Interventions and Support (SWPBIS) focuses on interventions in order to
meet the social behavioral demands of schools with the help of a three-tiered model. The main aim in SWPBIS
is to ensure behavioral success and academic achievement of students in schools. By analyzing the related
studies it was seen that there are many studies focusing on the effectiveness of SWPBIS practices in schools
and there is an ascending trend in the application of SWPBIS in schools. As a result, this study was conducted
to review the experimental and quasi-experimental studies related to the SWPBIS published in the Journal
of Positive Behavior Interventions (JPBI) between 1999 and 2015. The studies were examined in depth by
using epistemological document analysis in 6 categorical areas: (a) purpose, (b) participants, (c) dependent
variables, (d) method, (e) limitations, and (f) recommendations. Findings are discussed in accordance with
the relevant literature. Finally, new proposals were made for new research and applicability in other countries.
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Schools are valuable settings in that they provide children, families, educators,
and community members with chances to learn, teach, and grow. These settings are
able to present positive adult and peer examples, various and daily chances to have
academic and social achievement, and permanent peer and adult relations promoted
by social exchanges (Sugai et al., 2000).

Discipline problems such as widespread alcohol, drug abuse, and bullying shown
in schools in the late 1990s, focused everyone’s attention on these problem behaviors
(Sugai & Horner, 2002). Such problem behaviors increasing steadily in schools pushed
people and policy makers to search for new solutions to prevent these problem behaviors
in schools. As Skiba (2000) said, traditional methods such as zero tolerance, strict rules
and punishment, and others were of no use. There was also no evidence-based research
proving the positive effect of these methods on students. As Sugai and Horner noted,
such systems not using positive behavior supports caused increases in the problem
behaviors that needed to be reduced. In a similar way, Costenbader and Markson (1998)
stated that exclusion and punishment of problem behaviors are not effective in the long
term. Some types of punishment can even be rewarding and cause problem behaviors
to continue. “Traditional school discipline practices” (TSDP) (Scheuermann & Hall,
2011, pp. 12—13) and PBS (Positive Behavior Support) are compared in Table 1.

Table 1
Comparison of TSDP and PBS
TSDP PBS

- Preventing problem behaviors with zero tolerance, - Preventing problem behaviors with positive
strict rules, and punishment behavior support

- Quick and easy to apply - Long-time commitment and planning

-+ No evidence - There are many evidence-based practices

- Data are not so important - Data-based decision making

- Functions of behavior are not important - Functions of behavior are very important

- Focus on inappropriate behavior - Focus on positive behavior

- Intervention is applied after problem behavior - Prevention of inappropriate behavior is targeted
occurred (Consequence based) (Antecedent based)

- Less preferred - Steadily increasing usage in schools

- Not based on team - Team-based

- No need to change school systems - System changes

Sprague and Horner (2006) indicated the main points of a schoolwide system for
positive behavior support are: (a) problem behavior in schools is not only an important
social challenge but also an obstacle to effective learning; (b) it has not been proven that
conventional “get tough” approaches are effective; (c) a positive social culture needs to be
established first through describing, teaching, and rewarding appropriate behaviors as the
basis for all behavior support; (d) further behavior support processes beased on principles
of behavior analysis are essential for students who need greater behavior support; (e)
school staff are able not only to gather and utilize quality enhancement data systems, but
also appreciate the value of those systems in terms of enhancing schools (pp. 413-427).
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PBS is neither a recent intervention package nor a recent behavior theory; it is
rather a practice of a systems approach based on behavior to improve the capacity
of schools, families, and communities with the aim of building effective settings
that enhance the harmony or connection among practices validated by research
and the settings where teaching and learning happen. It is focused on building and
maintaining school settings that enhance behavioral outcomes for all children and
youth through decreasing the effectiveness, efficiency, and relevance of problem
behavior and increasing the functionality of desired behavior (Sugai et al., 2000).

SWPBIS Framework

SWPBIS is defined by the processes arranged around three major themes:
Prevention, Multi-Tiered Support, and Data-based Decision Making. Contributing to
the prevention of problem behavior are these principles: (a) describing and teaching
basic behavioral expectations; (b) approving and awarding appropriate behavior
(e.g., obeying the rules of the school, secure and considerate peer relations, and
academic work/involvement); and (c) building a regular continuation of outcomes
for problem behavior. Attention is focused on building a positive social atmosphere
where expectations of behavior for students are greatly foreseeable, directly taught,
constantly approved, and actively observed (Sprague & Horner, 2006).

Tertiary prevention:
specialized individualized
systems for students with

/\)/ High-Risk problems.

Secondary prevention:
specialized group system for

Primary Prevention:

School/classroomwide students with at-risk
system for all students, behavior.
staff, & settings.

80 % of Students

Source: http://www.icareby.org/sites/default/files/spr352sugai.pdf

Figure 1. Three-tiered prevention continuum of positive behavior support (Sugai & Horner, 2006).
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Horner, Todd, Lewis-Palmer, Irvin, Sugai, and Boland (2004) explained the
Seven Key Features of Schoolwide Positive Behavior Support as: (a) describe 3-5
expectations for appropriate behavior schoolwide; (b) actively have all students learn
the schoolwide expectations of behavior; (c) observe and approve of students when
they engage in expectations of behavior; (d) correct problem behaviors by using a
continuation of behavioral outcomes regularly administrated; (e¢) collect and use
data about student behavior in order to assess and direct decision-making; (f) get
leadership of schoolwide applications from a director who 1. organizes a team to
establish, carry out, and administer the schoolwide behavior support attempt in a
school; 2. works as a team member; 3. assigns enough time to carry out behavior
support processes; and 4. places schoolwide behavior among the most important
three enhancement objectives for the school; (g) get district-level support in the form
of 1. education in schoolwide behavior support applications, 2. procedures that focus
on the expectations that schools are secure and arranged for effective learning, and
3. expectation that data about problem behavior models be collected and reported.

Table 2
The Procedures and Systems Defining Tiers of SWPBS Implementation (Horner, Sugai, & Anderson, 2010)
Tiers of . Systems: Practices Focused on Facult
. Procedures: Practices Focused on Students Y Y wy
Implementation and Staff
* Schoolwide implementation * Team-based implementation
« Behavioral expectations for whole school * Administrative commitment
defined and taught * Clear policies focused on student
« Rewards for appropriate behavior social behavior
Primary » Continuum of consequences for problem « Staff annual orientation to SWPBS
Prevention behavior * Universal screening for behavior support
¢ Schoolwide classroom management practices * Use of fidelity data to guide
« Family involvement practices implementation and sustained use
* Collection and use of data for decision- * District commitment to SWPBS
making about student-focused interventions implementation
. . . . + Early identificati d rt
¢ Direct instruction on skills related to arly icentification and suppo
. N R . development
daily organization, social interaction, and - .
: * Progress monitoring and reporting
academic success :
* Regular team meetings to both
¢ Increased structure . . .
¢ Increased frequency and precision of sale implement and assess interventions
Secondary * Allocation of FTE to coordinate

. feedback . . .
Prevention . . . intervention implementation
» Assessment and intervention linked for .. .
. . * Administrative and team process
academic and behavioral challenges for selecting secondary prevention
¢ Reward for problem behavior minimized . ne P
terventions

¢ Home-school communication and - Use of fidelity data to guide

collaboration increased . . .
implementation and sustained use

* Behavior support team
* Progress monitoring system

« Strengths-based assessment v intervention fidelity
. * Functional behavioral assessment v intervention impact
Tertiary . . . . -
. * Applied behavior analysis » Reporting process for families,
Prevention .. . . .
¢ Intensive instruction students, faculty, administration
¢ Self-management » Access to behavioral expertise

* Use of fidelity data to guide
implementation and sustained use

Source: http://www.dropoutprevention.org/sites/default/files/horner_sugai_anderson_2010_evidence.pdf
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PBS has been used as an approach that allows schools to describe and activate
these systems and processes in the last several years. PBS has been among the
notable policies and applications in state schools in the last 7 years (Walker, Cheney,
Stage, Blum, & Horner, 2005). Over 4,000 schools in the United States are now
applying SWPBIS, and it is expected that the number of these schools will increase
by 100% in the near future (U.S. Dept. of Education, 2005). According to the report
of the Technical Assistance Center on Positive Behavioral Interventions and Supports
(U.S. Dept. of Education, 2005), almost 5,000 schools in 40 states have embraced an
approach in order to positively and proactively deal with how all students in a school
behave where SWPBS is used, and it is defined as “a wide range of fundamental and
specified processes that aim to achieve significant social and academic consequences
besides impeding problem behavior with all of the students” (Sugai et al., 2010).
Different stages of embracing SWPBIS are now seen in at least 7,000 schools in the
United States (Bradley, Doolittle, Lopez, Smith, & Sugai, 2007). In total, SWPBIS
has been adopted by 7,953 schools. Overall, 47 states claim that they are at some
level of application (Spaulding, Horner, May, & Vincent, 2008).

More than 9,000 U.S. schools are now implementing SWPBIS in order to decrease
disruptive behavior problems by applying the principles of behavior, social learning,
and organizational behavior (Bradshaw, Mitchell, & Leaf, 2010). It is known that at
least 13,000 schools in the US and Canada are now applying SWPBIS (Center on
Positive Behavioral Interventions and Supports, 2010), and over 14,000 schools across
the US have been educated in SWPBIS known to not only decrease behavior problems
but also to foster a positive school atmosphere (Debnam, Pas, & Bradshaw, 2012).

Although the number of schools applying SWPBIS is increasing each year, Sugai
et al. (2000) especially emphasized some important components of SWPBIS such as
the description, embracement, and maintained use of procedures, systems, data-based
decision making, and processes for successful applications in schools.

New journals such as JPBI, technical assistance centers such as PBIS, and staff
preparation programs have employed PBS as the main point of their aims and activities.
The aim of this study is to analyze the studies addressing SWPBIS practices in the single
international level academic journal related to PBS which is named JPBI and published
since 1999. The findings are discussed taking into consideration the related literature.
After discussing, “How can ‘SWPBIS’ be applied in other countries? and What kind of
regulations are needed?”” some practical advice and recommendations are developed.

Method

As this research investigates articles thematically published in JPBI related to PBS
practices in schools, the model for this research is “descriptive.” JPBI mainly offers
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research-based articles about positive behavior support to use in school, home, and
social environments. Among typical elements are experimental research; argument,
literature reviews, theoretical articles; programs, applications, and novelties; forum,
and media checks.

According to the investigation conducted by Thomson Reuters (2015), the impact
factor of this journal is 1.409 and the rates of Ranking by the year 2014 is 76/119
in Clinical Psychology and 15/39 in Special Education. This journal is preferred
for being the single journal related to PBS applications. Epistemological document
analysis was used as the data collection method in this research. In the first stage
of the document analysis, studies identified as being in the sample group were
downloaded from the JPBI website and classified according to publication years.
In the second stage, all studies were reviewed and classified according to topics.
Between the years 1999-2014, a total of 61 studies were identified as related to the
PBS; 31 of these studies are related to family-centered PBS, seven are related to the
functional behavior analysis, six are related to class- wide PBS, and 17 are related
to SWPBIS. In the third stage, 17 studies whose independent variable was SWPBIS
were examined in depth in six categorical areas: (a) purpose, (b) participants, (c)
dependent variables, (d) methods, (e) limitations, and (f) recommendations. The
findings were tabulated. After the first researcher examined each of the articles in-
depth, an audit trail was made until all of the articles in this study were analyzed by
the authors. In this process, the information on the table was read together and if
new information was required, it was added to the table. Researchers create an audit
trail by recording the research practice through journaling and memoiring, having an
inquiry record of all practices, creating a data collection history, and documenting
data analysis processes openly. This record is then analyzed by an outside evaluator
considering these questions: Are the findings data based? Do inferences use reason?
Is the grouping format relevant? Are the research decisions and procedural changes
justifiable? How prejudiced is the researcher? What methods were used to promote
reliability (Schwandt & Halpern, 1988)? The chronological record is deemed
reliable as a result of this work of documenting research and an examination of the
documentation by an outside evaluator.

Findings
In this section 17 studies whose independent variable was SWPBIS were examined
in depth within six categorical areas and the findings were tabulated. Additionally,
results of in-depth investigation by using content analysis of (a) dependent variables,
(b) settings of the studies, (c) school types, (d) methods, and (e) suggestions made in
the studies are presented in a systematic way in the following tables.

1698



Ogiilmiis, Vuran / Schoolwide Positive Behavioral Interventions and Support Practices: Review of Studies in the Journal...

USISIp [eludwiLIad (S ysnoayy
) : . Jo1Aeyaq oAndni Io1Aeydq (€002)
s101ABYq wo[qoId Jo sodAy Juordyip oy) Yum  -xd-1senb 1o onay & 0} £pms o580 [ooyos I sopein) st Suonpas 10§ oandusp  28ppg pue
Surreap padoaaop oq Ued SA1OUSE dIRI-YI[EAY ISLIUOD Ul ‘APnys ased e aandiose Areyuouwr sjopmys L SIFdMS | e “eTTomIE
[BIOIABYQQ PUL S[OOYJS UBQIN J0J [opow y woxy Surdiowo surpury haressa -1 006 Aerewr Mwﬂﬁ com:mwm%ym ¥ @anm mEoH: . %:E o_z
JO SSQUQAISIOOP Y], -1xoxddy " 1ewr : I PO
‘1894 | uey) d10W ‘uon weidoxd
10J 9peu S)NSAI JO suonenyeAd jo djoy oy yjm ‘sisATeue ejep IskTeuE -eyndod juap SUONUIAP [000S j1oddns 101 189K OTLOpEOR (2002)
9[qBALIYOE 9q PINOYS [NJSS09NS a1k S)dwd)e 0} 9ANR[AI st PaATdoIad %omo%g ‘[ooyds  -msooym - oﬂw :w:: -ABYQq © JO OO PONSST  pUB[IOPUNS
uonuaaaid J1 no Surpuy pue ‘sayoeordde  9q pinoys jey) sanIIq Y SIPPIA  JO P3SISUOD s woo: oﬂ_& o uonenead sdijs uonuelep  pue ‘weung
Kreurpdiosip jooyos 19ypo Sutredwod Aq ojqe  -eded 19130 218 1Y, ¥ VAONV sjuedion '\ 2onpat oL (1804-) TeU JO JOqUINU Y], ‘aqresmy
-AQIYOB 9q P[NOYS SI0QJJS 2ANUNSIP Suneneaq -red oy, -1pnISuo| v
‘Apys oYy
-J01aeyoq drerdoidde jo 9ouornooo  ur Junerddooo a10joq PO SIGdMS Suisn
Ay 123505 Jey) jewl]d & Surdojorap pue Jor weioxd 110y) ur SGMS [opowr  [00UdS  SIBAA 0} | UI SUIRUOWIOD SIOIABYQQ (1002)
-A®Yoq WR[qo1d SSAIpPpE 0} [9pOW [BjUSUIEPUN] JO SINSLINILILYD A1) JO paxI -01d QIOM OUM [G  PUE SOOUIIJJIP SIddMS Surduaqiey) oI pue Xo
pue peoiq e Suip[ing s10ysoj jey uoneradoo)  sjuouoduwos snorownu JO uaIp[Iyo § a1 auyep o,
papnout jjels sy,
2Ipado
"OIBASAI UI UO POILNUIIU0D 2q Isnu dur[diosip }
JO sa1o1]0d SAIIRUIWLIDSIP UL A[QAISSIOXD PAIUIS 110ddns [eloraeyaq Aom DS oao:ﬁww:www“ we MMM_\%:MM_
-o1da1 Ajjeuonuaauod a1e jey) sdnoin) “Apmys  2anisod jo joeduur oy -uay ur ! uham \AMN.EF Qw . .E_M e McoMom
210W Padu A3y} pue SNONFIqUIL [[1}S dI8 SUIWID djenjeAd 0) paudIsap  Apnis ase))  [0oyds “Mo%w:o‘_wu sugap v:.m mmﬁ SI9dMS - 9%6 (1007) nooS
-] [ENPIAIPUT JO UANJUT 9A1OAASI 21} JNOQE UG JABY P[NOD 2INPID Areyuowr copmI AP LAIOOUAS 10 SATOLISAL Sl
suornsonb ‘uonippe uf ‘s1o1aeydq w[qold -oid oynuaIds 19139q v -1 A SPEID EBMWm MEM:BM o ) o%: .mwcw - :
10130 10§ pojudwodwur oq ueo sue[d SgJ MOIN w EoESmEﬁ oL (3 pis
"UOISN[OU0d w8010 .
Ou Ul J[ASaL ued 35Uy UI9)SoM i awn (000g) IPuIoH
*9013081d UOTUSAIIUL [RIOIARYD] IIM UOJUIA USISIP [eIUdW w § ysnoay) Sun Suumy Sunt Suumy e UoIE
Jo pury siyy yudwdrduir 03 1opaey A1y 0) paxnnbar  -1oyur oy Suroduuod  -LRdxe-uou _oo:om. 9 sepein) ut om_wc :w:&. oo_” SIgdMS ow_oc p_o?bow Mcoh@iﬂ
11 ‘Sgd 1dope 0) pudjur S[ooyds Jey) PIPIACI] ‘a10j2121) {Jonuod  ‘oAnduosaqg S)uapMIS GTS : : : o«
[eorndus apasuomsp MW:N_E 1M [B3p O, yonw 00], -AeJ, ‘qmiuaey]
jou op s3urpuy Ay, I v
SUON)EPUIWTU0IIY suone)IwuI poyRIAN  Sumyes syuedonaed o__w”.csw_m:‘« mw.“wﬁ”wv— «MMMM_MMWQ Jloyny

SDa} [DI1I0B2]D)) XIS Ul SaIPN]S dly] SUTUTUDXTT

£ 919eL

1699



EDUCATIONAL SCIENCES: THEORY & PRACTICE

“S[00T0s

"JOIBASAT IOY}IN ‘sdoyssyrom
Kq A[njored ajowr Mo vﬁsbaom:ow EIEp LIS yanoiy Auo pajen 'S[00YOS m:@svﬁ_v:om Sdd t vep Jo SuneIAl UOISIAQ 'SuUOned
9q pnoys uoneorjdde opim-jooyos -[2A2 pup panseow st 102foxd agy Apmys A1e ur asn pue Anua oy Jse _m e Amwz.ﬁ og -1jdde | (9002)
%ow o: o \%ﬁ I Woumouw‘ o_ acm BUIPUTISIOPUN S[00YIS JO 221FP QAT a:om% . RliGliic) M mqw/m%& pue spogaw 5ur ’ omo_ oH mu: omM:m ‘WE %omM lRuEN
yuetogge Jo Anlq 3 o P a1, "A[snosueynwis uoneord HAHOSP Y I raToAt -yoe0o uosad-ur 100428 1 S tpuon pue 30oS
S[00} uonen[eAd d[qrssod jo ofuer de poyres 5100YDs 3008 A0 Inoj swed} [00ydS 10 Aouztogys JIOIARYQE 9ANISO] wea],
o) USIMIOQ SUONIR[AI A} FuIApmS Sdad oh o) SurEX® 0]
(err=N)
189K [00YDS
(oddns Surpear pue Mﬁwmw.hmmw ‘SJuap
J01ABYQq JO swa)sAs oy ydope jou "parpmys SIoDEIE-Tl -nJs 10J
Op Jey} S[O0YDS Ul JUSIQMIP S[OPOW IdM ¢ dPeID-3 Uey)} JOYI0 SJUIP whoaﬂﬁ_\m 10ddns J01ABY9q S[[ys Sur (9002)
oy a1y (q) (8 ySnoay ¢ sapein -njs oN "sernpaoold Joraeyoq fpms S100U9S ssip om PUT Surpear yyoq prarpue e
ur 91enuAIdYIp sureped oy op pue SuIpeal opIm-[0oyos Jo oAl Q:om% i Areyuowr JOLOSIP o) 10J [opow uon SIddMS  S[elojal AI P
X NAdLdsIp v ul syuepms puejog "preyd
MO (®) :yoreasal Joypny y3noIyy doussqe Yy ul paredwod 1o1sip -9[0 XIS e U0 DalEL -uoAd1d Jo13-9011]) ourjdrosip UsoITo
P9[BIADI 9q O} PIPISU dIE ISAY) OU Sem 919U} pue ‘U0 PIsIom .ﬂoocow Mm_w. e juowoldwr o], 901J0 JO USOMION
pue “SJJom SIY} JO SSUIPUL oY}  SeM JOLISIP SUO UBL[} AIOW JON £pms oqx Joquinu
£q pajeaId a1e suonsanb 1ojealn) €60 T= N) AL
SIuOpMIS ¢
opeID—]
'S[00Y9S
o poaeaion saonmtins ‘papsau aze saopoud sowosino R
w:w -bwho HA ue s o% omﬁbm Seld [0040S YBHY JO suonen[eAd sjua ouI[diostp apim oc“ 90% AmmEm .:WM
paIep 1(2) pue sjooy PaIEp-193U0T "SI JOAO UOT)ED [opowr  [0oyos wuep -]00Y[os Uo [opowr ciostp HIPH
-puo93s ur sjenpiArpur pue sdnoid _ndde 100u0s S 10 soiduexa I a1 -nJs J00Y9s 0OUOS SIgdMS  Ayjuowr -1puy
oddns 01 sydwape uonesrdde 1 100408 Yo JO SIT poxiuty Yot y3y 008°1 Sdd 100y JOI2q  “wId-SIUuIA
Wm Suruueyd (1) :jooyos ySy jo Juatoygnsuy “uopeoyjdde pue . usHy € Jo joeduwy -wnu “Koure ‘Suru
P tuueld (1) :004S yB1Y § Suruueyd ynoqe ejep paywry ) 9JBN[BA O], L . D oul
PIOY 9y} UI S)I0JJO oInyng I0J po : T -uo, ‘uoueyoqg
-)$933nS SP[oY urew 0M) 1B ISAY
‘Apmys
‘Surpue)siopun s, I19yoed) Y} Apnys
e omp Koo a0t o ©) AU PRI 310 41O st AN P G AL S
:MHH. ﬁﬁo M u~ QEMm 10331 ﬁuwS SUSS 21 noqe synsar 2y, -oyd Apms asea pajedion Iste MSM?M @Eﬁmoﬁ ‘s :o.MS.C ww: 9 M,Wm 10048 ‘] Mwﬂ
-A] o\:ﬂ M Mm W 01nuod n osn TUES QW JOPZIS o) sjoogas jon - aandiosaqq ~red ey SjuapMS 7/ ARy ¢ MM@ %08. Sur Su,mm:awbw o_ 1O ISHIE ﬁmﬁumo S
uw E:.o\,w %EM mmsw ® SWEMM&% =09 10 sanseour uapuadap oy sjooyos Sowunmmomﬁmm oL -Euoaom ,m.EBm% mwmm SIUOPMIS uoﬁu\m
I® w:ﬁoﬁmoE AqeupryBuo] UO BJep OUI[OSeq JO d0UISqE Y], QoI ],
Jqe
SUONEPUIWW0IIY suonewuIy POYPRA Sunyas sjuedonaed Apnjs 9y) Jo wiry  SPIOMAIY /133[qng -L1BA Judp aoyny
-wadoq

1700



Ogiilmiis, Vuran / Schoolwide Positive Behavioral Interventions and Support Practices: Review of Studies in the Journal...

SIQEIEAE 0N V/N

V/IN V/N

“Surystuyy 1eok [00Y9S A} 0}

'sporrad own  onp $199139 Jo AN[IqRUIRISNS )

3uo[ J1oA0 ASUdIoLJo pue A)[OpY Plooal 03 d[qissoduwr sem 3] "uon
M JJes £Q pourejuletl 9q ued  -UOAIdUI oY) JO ISUQ[ [eIoUST
$9559001d QDD J1 PI0921 0} paxmnb 3y pue pey)) 10J UOHUAAIANUI
-01 ST oIeasar armnj ‘weidoxd JUdUILAI) [RUOHUUIUN Y],
oy Sursn syuapnys pajeanow-ades ‘Aem [LULIO) U PAJeN[BAD JOU SBM
-s9 103 9jerrdordde oq pynom  sanseow . oY) Jo AN[IqeI[oYy

jey) suonejdepe Ajnuapi 0) pue "UTL)ID SSI SIXAIUOI [00YDS
aantoddns 3sowr oq pijnom QDD Ioylo 03 sSurpuy ODID 2y} Jo
WOyM 10J SJUIPNIS 9SOY) dUIULIR)  uone[odenxd sayew [00ydS )
-op 03 paxinbai st yoreasar enxg ur pasn 3uroq 9I9M SWISAS
S€d 9PIM[O0YOos Jey) 18] 9y |,

*SIOTABT[Oq QUIOS 10

*SUOT}ORIOIUI JUSUIAITE JOAIOSOIANUI MO] $I0S

juapn)s 2Ane12doods ur sjudwdAold -1a19dns $$9921 OB 10J paloy)es
-wi pue ‘spunoi3Ae[d j0oyds Jo  j0u 219M BJEP PUE ‘PIYSIUY JOU
uoIsIAzadns A0 dI0W ‘SUon) 1M uonejuAwR[dw 1Yo} Jo
-OBIIUI JUIPNIS-1310e) 2A1ISOd S)03YD AJ11393U] dWI) UTRLIdD
Q10w apnjout A[[enudjod sygouag & Je punoi3Aed ay) uo punojy
‘Kyoyes [e1ouad oaoiduwir pue s101  SjuAPN)S SNOJAWNU Y} JO J NS
-Aeyoq drerdorddeur 9sea109p 01 B SE IOIABYQQ JUIPNIS IAIISQO
‘S|OOYDS URQIN Ul SUOTIUIAIONT 01 J[NOLJIP SEM J] "UOT}I[[0D
ss2021 se yons ‘sweidord SIGIMS BIep JuLmp Jxau Ay} 0) opeid
oyr1oads-3umas jo suoneorjdde pon QUO WOI} PAUONISURI) SJUIP
-Uu0d dpN[OUI SUOTIBPUIWIOINY -ns ‘9FueYd A1) Pasned Jeym
10J [013U0D JOU PIp ApNIs Y [,

SMATA
~lojut paim s3uyos
-On)S-1Wos :
SurajoAur P
ugisop oAy -
-eyenb v
u31sop s300[
-qns sso1oe 1004os
AIejuowr
Jurjaseq
opdnnur v
ugisop  [ooyds
Jureseq Arejuow
o[dpjnuy  -og

-0l AIejudwiopd

SIEI
sdnois -qohw\”:o _oomnvm
JIopjoyareys : SHdI o

Suikjdde o3 soyo
-8)SQO urew oy}
3uroq jo suondod
-1od  s1oquuiowx
wed) 9JeN[eAd O,

[OOYOS JUDIYIIP AL

woiy syued
-toned ¢z

SIOIARY
-0q wopqoid ur
uonoNpaI B pue
(001D) weigoig
MO A29Yd-UI
99yD 9y L jo
uoneyudwdwr
o) usOMIoq
uone[aI [eUOT)
-ouny e s1 o1y}
J1 OUTULINOP O

skoq
o3e-jooyos

1X2)U0S SIddMS

syuapMmIs
A} UIyIIM uon
apea3-pay . :
: ~UQAISIUI SS90
pue ‘puodas :
. ® jo uoneorjdde
1819 081 om

ay) Apnys o,

018051 9AneII[ENnb
{Kypiqeureisns d3ueyo
SWA)SAS {SWEd) [00Y0S

‘suonuaAIIuI A1e1)10)

‘S€d pazienpiapuy

SJuOpNIS [00YIS
AIejudwofd ‘SIOIARYSq
Surduajreyo ‘suon
-UQAIUI PIM[OOYOS
£100UU0D puB YYD
UOTIUOAIUI ATEpPUO
-09$ {UONUIAIUI
pajosie ‘weidoxd
UoIeINPa I0IARYAQ
1IN0 YO2YD-UI }o2yD

ugisop ased-o[3urs
“10ddns 101ARY2q
aanisod [ooyos A1
-RIUSWID[O ‘ST MS

(6002)
SIOIARYDQ  UIDY pue I1d
W[qOIJ  -YOoRWAUUON

‘erequeg

(8002)

SIOIABYQq  IOUIOH pue
wo[qold  IOASIN 1199
-dwe) ‘ppor

sI01A_Yq (8007) sduresy
wo[qoId  pue udzuerj

SUONEPUIWUWI0INY suonejrwIy

POYRIA Sunyds syuednaed Apnis 3y) jo wry

SPI0MAIY] /393[qng -LIBA JUIP

Jqe
loyny
-uadaq

1701



EDUCATIONAL SCIENCES: THEORY & PRACTICE

‘s3urpuy jo

‘ugisop dnoi3 10j

[rews st azis oydwes ay [, (own

©8°9) AJIpIeA [RUIIUL O} S)BAIY)
ure}I2o 103 [01U05 jou pip pajdo

uonezI[e1dudd pue AJpIjeA pIsino “Pe UBISop [EjudLLIadXo-1senb SLooyos uonuoA  (s) {(s)101ARY ( ) Koyt
Hezt P IPHEA OpIS) jsod-a1d oy, ‘sojqeriea juspuad K1ey sjuapnys o Sed - Haedeq S[B119)Ja1 6002) At
PAOUBYUD 9[qRUD [[IM SIUSWIUOT : [opour -I9)UT 0M]} -197) B SUISUS[[RYD JUOWISSOS pue ‘1011e)
: -3p 21} Sk Pasn 2IdM IOTABYAQ -UdWIR[d  [00Yos AI1e) : : : . surpdiosip .
-1AU2 pue sdnoi3 19y30 ulAjoAul . paxiwu y JO SSOUQAIOQO  -Sk [eUONOUN) U 11eqdwe)
JO S2INSBAW 102IIPUT ‘UONIPPE U] orqnd  -udwRe 9¢ 2J0 .
[o1easal SIY) Jo uonesrdar onewd) o) 01eSNSOAUI O, -SSISSE [RIOIARYRG YSOIULIIN
. SIsA[eue [EUOT)OUN] IO UOTJBAIOS XIS
-SAS puE J92IIp {oIeasal aInyn,j
-0 J0211Ip YInoiy) opew Jou sem
uonen[eA? UOTOUNJ JO UOTBPI[BA
ay pue ‘sdnoid 0} Juswugisse
10BX0 U0 Paseq ST Apnys oy [
SUWIQ)SAS
‘AIes JuoWASpPa
. S1d Spooyos
-S90U A1k SAIPNYS [RIUAWIIAAXY JUSWISSISSe oLowroydAsd ojemo -[mowyor
. ¢ -dMS Sy ur swed)  STgdMS oZIun
(soSejuosrad uonenpeid Jo sdjel -oe UOTIdpUN JOU SBY Pue ‘Apnys Sunusw 0 HUR 2OBIWS O Jo o010} (6002)
pue ‘sjurod $s909NS ‘SOpeIF PasteI A1y} 0 PAJeAId Sem Apnis o) Ul us1sop M du mﬁmm\&%uﬂn 4 JA Mhu } Koams ‘S[g  pue ‘uon UOSIOPUY
©3°9) Passasse 9q PINOYs $$200Ns  pazinn AdAIns oy pue ‘ojdwes  oAneyENY) T q 1Cwony 1) -dMS ‘Jooyos ySiy  -edronaed pue ‘re3ng
e . N S[00T[os paAjoAur  pougop siorjdde : s I
[00Yds pue SIFJMS UoomIaq [Tews e sem 1 ‘serq Surjdures Kynoey K1ouuer
. . yS1y  Apmys iy ur - MOy N0 puy of, .
UOTOAUUOD Y} “TOAOIOJA "S[OOYDS  JO dIUALINDI0 Jo Afiqissod e siduse swuedione UOTIRIUDS
USIy ur STGJMS SSOSSE 0) popaou  sem 121 ‘d[dures pajjonuod e 1Gwes - suedoied -axdor wreay
A[yea13 a1e sa1pnys [epuowiiodXg  JOU Sem 1 Jey) JoeJ ) 03 an(g drysiopea
Jqe
SUON EPUIWW0IY suon eIy PoyRIA Sumas syuednaed Apnis ay) Jo wry  SPIomAY 33[qng -LieA Jusp aoqny
-wadoq

1702



Ogiilmiis, Vuran / Schoolwide Positive Behavioral Interventions and Support Practices: Review of Studies in the Journal...

A1qe[IEAE 10N 1V/N

's3u10s [00Y0S dATIRUI) R

“I0JIpNE [BUIOIXO U

TedA pig o)
ur Syupnys

Kq papi1oda1 jou sem uonesrjdde (uSisop g-v) €G pue ‘1eok . .
ur Sigdm s Suijdde jo Kouaroygo SIAAMS J0 Amopid powemoes Apmseses PO%% ouz smuy SHd ‘SIEdMS *Suon oo (0107) Sunog
o) 91e3nsoAul 0 yoreasar (dnoid N orqnd : V/N  -UQAIOIUI OPIM[OOYDS : pue ‘uonug
10U d10M AJIJIqRI[aI JoJRI-Io)UI 100[qns-o[Fuls SIUOPMIS 76 . wo[qoId .
10 100[qns-o[3uls Joy1o) [eyuowLIed : . -uoN ‘s3umes dAnRUINN Y ENVIIIN
Jo somsesJy “woped [eourdwd  ‘oAnduosaq 189K [00Y9S
-x2 jdope p[noys yoIeasal Joyin,g
ue jdope Jou PIp YoIeasal Iy ], IS oy ul
SIUOPMIS €
"110100 opel
“Aj3usroyjo [opout -0[0D OY} Ul  [9AJ] [ENPIAIPUL
oy Ajdde 03 swes) uo papaou sem ‘osof,, oy} e SIddMS ( )
o3pomouy| Jo [9A9] Y} Jnoqe sjuopmys  ‘puoods ayy  jo uoneordde 600T
BONS y1oddns 101 ureng ‘pred
paJomsue 9q 0} yrem suonsonb o3e pue ‘syuedion pue juswsoldwr © JOlABYQq D
. V/N  Apms ase) -ABUaq pazienplalpul UL "UoSIIM
reont) “syutod jueoyrusis are -jooyos  -led Jo oy 9y 0} yoeoidde . wo[qoid |
‘sjooyds [OpoIN Sdd QUOUUBAO]
s3umes [ooyds [eord£) ur ureped oM], -09 BpLIO[] pazipiepue)s “derun
oy Suneorjdar jo 92139p oy pue oU} WoIj Sem € IOJ o[euonjel 1na
AVIpI[eA 9PISINO ‘KOUDIOLD SIPISIE CONIA, OSBD € [1e)0p O
1819 941,
$5301S
onuope
JUSWIDARIY .
. -0B pue
S[00y9s I aurjdrosip Spuopr  (0107) Je0
[opowt A1ey  sjooyds A1 SIEdMS ut ou! 201jJ0 ‘suoisuadsns [eLy m )31
V/N V/N -uren jo joedwr : aurdiostp - pue “[[OyoNA
POXIW Y/ -USWIO -BIUSWIAO /€ ‘qoIeasa1 AOUAIOLJO .
oUj QUIWEXd O], | 20130 Mmeysperg
arqng £JS0) PA[[01UOD PAZI ‘ST
-wopuel s SISdMS 4 dsns
JuopmI§
Jqe
SUOLEPUIUIUIOINY suone)uI| POYRIA Supag syuedonaed Apnis ay) Jo wiry  SPIOMAIY] /)93[qng -LIeA Judp Jloyny

-wadaq

1703



EDUCATIONAL SCIENCES: THEORY & PRACTICE

Table 4

Classifying the Dependent Variables of the Studies

Dependent Variable Author f %
(Kartub, Taylor-Greene, March, and Horner, 2000; Scott, 2001; Fox and Little,
2001; Luiselli, Putnam, and Sunderland, 2002; McCurdy, Mannella, and Eldridge,

1. Managing prob- 2003; Bohanon, Fenning, Carney, Minnis-Kim, Anderson-Harriss, Moroz, and

lem behaviors Pigott, 2006; Franzen and Kamps, 2008; Todd, Campbell, Meyer, and Horner, 1164
2008; MclIntosh, Campbell, Carter, and Dickey, 2009; Dunlap, Iovannone, Wilson,
Kincaid, and Strain, 2009; Simonsen, Britton, and Young, 2010)
2. Evaluation of (Scott and Martinek, 2006; Bambara, Nonnemacher, and Kern, 2009; Flan- 3 18
the team nery, Sugai, and Anderson, 2009)
3. Academic fail- (Macintosh, Chard, Boland, and Horner, 2006; Bradshaw, Mitchell, and Leaf,
ure and problem 2 12
. 2010)
behaviors
4. Academic failure (Walker, Cheney, Stage, Blum, and Horner, 2005) 1 6

When the studies were classified according to their dependent variables it was
seen that most of them were composed of “managing problem behaviors.” The
second group of dependent variables is “evaluation of the team.” The other group of
dependent variables is “both for academic failure and problem behaviors.” And the
last dependent variable is “academic failure.”

Table 5

Classifving the Settings of the Studies

Setting Author f %
(Kartub, Taylor-Greene, March, and Horner, 2000; Todd, Campbell, Meyer, and Horner,
2008; Bradshaw, Mitchell, and Leaf, 2010)

(Scott, 2001; McCurdy, Mannella, and Eldridge, 2003; Bohanon et al., 2006; Franzen and
Kamps, 2008; Flannery, Sugai, and Anderson, 2009)

1. Rural 5 24

2. Urban 5 24

As we classified the studies according to settings in Table 5, the diversity of the studies
according to settings is not so variable. The setting in seven studies cannot be determined.
In some studies, the setting was “rural” and in others the setting was “urban.”

Table 6
Classifying the School Types Involved in the Studies
School Author f %

(Simonsen, Britton, and Young, 2010; Franzen and Kamps, 2008; Todd, Camp-

1. Elementary bell, Meyer, and Horner, 2008; Macintosh, Chard, Boland, and Horner, 2006; Scott, 7 41

School 2001; McCurdy, Mannella, and Eldridge, 2003; Scott and Martinek, 2006)

2. High (Bohanon, Fenning, Carney, Minnis—Kim,' Anderson-Harriss, Moroz, and Pigott, 318
School 2006; Fenning et al., 2006; Flannery, Sugai, and Anderson, 2009)

3. Middle (Kartub, Taylor-Greene, March, and Horner, 2000; Luiselli, Putnam, and Sunder- ' 12
School land, 2002)

4. Pre-School (Fox and Little, 2001; Bradshaw, Mitchell, and Leaf, 2010) 2 12

As seen in Table 6, most of the studies were conducted in elementary schools. In
order of numbers per school type, the second one is High School, the third one is
Middle School, and the last one is Pre-School.
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Table 7
Classifying the Research Methods of the Studies
Method Author f %

(Bradshaw, Mitchell, and Leaf, 2010; Fox and Little, 2001; Bohanon et al.,

1. Mixed Method 2006; Macintosh, Chard, Boland, and Horner, 2006) > 2

2. Descriptive/Case (Simonsen, Britton, and Young, 2010; Scott, 2001; McCurdy, Mannella, and 4 24
Study Eldridge, 2003; Walker, Cheney, Stage, Blum, and Horner, 2905)

3. Quantitative (Bambara, Nonnemacher, and Kern, 2009; Flannery, Sugai, and Anderson, " 12

o 2009)

4 DCSCI'.I ptive/Non- (Kartub, Taylor-Greene, March, and Horner, 2000) 1 6
experimental

5. Qualitative (Luiselli, Putnam, and Sunderland, 2002) 1

6. Experimental Fransen Todd, Campbell, Meyer, and Horner, 2008) | )

As seen in the Table 7, in most of the studies descriptive/case study and
mixed methodology were preferred by the authors. Descriptive, descriptive/non-
experimental, qualitative, quantitative, and experimental methods are among the
other methods used in these studies.

Table 8
Classifying the Limitations of the Studies
Limitations Author [ %

1. Lack of experi-
mental control
2. Not employing

o

(Kartub, Taylor-Greene, March, and Horner, 2000; Scott, 2001) 12

experimental (McCurdy, Mannella, and Eldridge, 2003; Simonsen, Britton, and Young, 2010) 2 12
study
3. Insufficient (Walker, Cheney, Stage, Blum, and Horner, 2005; Flannery, Sugai, and Ander-
. 2 12
Sample Size son, 2009)
4. Limited Data (Bohanon et al., 2006) 1 6
5. Limited Setting _ (Macintosh, Chard, Boland, and Horner, 2006) 16

When the limitations were classified as in Table 8 it was seen that some common
ones stood out, such as: lack of experimental control, not employing experimental
study, insufficient sample size, limited data, and limited setting.

Table 9
Classifying the Suggestions of the Studies
Suggestions Author [ %
1. Application of this model for the same prob-  (Fox and Little, 2001; McCurdy, Mannella, and 2 12
lem behaviors in other schools Eldridge, 2003)
2. More efforts should be made in applying (Kartub, Taylor-Greene, March, and Horner, 1 6
SWPBIS in schools 2000).
3. Alternative PBS plans should be implemented
for other problem behaviors (Scott, 2001) b6
4. Comparative studies should employ alterna- ;e 1i ptnam. and Sunderland, 2002) 1 6
tive models
5. Longitudinal study should be conducted (2\331511)(“’ Cheney, Stage, Blum, and Horner, 1 6
6. Future studies focusing on evaluation instru- .
ments should be conducted (Scott and Martinek, 2006) b6
7. Future studies focusing on empirical studies .
shou! d bp conducted o (Flannery, Sugai, and Anderson, 2009) 1 6
8. Eflppl ::ison of the studies with different par- (Macintosh, Chard, Boland, and Horner, 2006) 1 6
9. Future studies focusing on experimental stud- (Simonsen, Britton, and Young, 2010) 1 6

ies should be conducted
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The suggestions made in the studies gathered and shown in Table 9 are very
important for future studies.

Discussion

As seen in the findings of this study, the dependent variables in most of the studies
were targeted for managing the problem behaviors in rural or urban elementary schools.
Based on this we can say that educators and psychologists are mostly concerned
about “problem behavior” in schools. When we reviewed the other sources in this
study and outside the scope of this research we saw that effective evidence- based
interventions and practices have been documented for addressing problem behaviors
(Bohanon et al., 2006; Dunlap, lovannone, Wilson, Kincaid, & Strain, 2010; Fox &
Little, 2001; Franzen & Kamps, 2008; Kartub, Taylor-Greene, March, & Horner,
2000; Luiselli, Putnam, & Sunderland, 2002; McCurdy, Mannella, & Eldridge, 2003;
Mclntosh, Campbell, Carter, & Dickey, 2009; Scott, 2001; Simonsen, Britton, &
Young, 2010; Todd, Campbell, Meyer, & Horner, 2008). Nevertheless, maintained
and extended uses of these interventions and implementations have not been regular
or extensive in other countries except the USA. The use of SWPBIS has an ascending
trend day by day in schools, especially in the USA.

There are many studies showing the effectiveness of SWPBIS. This is one of the
most important reasons for this method becoming widespread in schools (Anderson &
Kincaid, 2005). The principles and technology of behavior analysis have been proved
to be highly efficient for decreasing problem behavior and increasing students’ social
skills. These principles and techniques have lately been implemented schoolwide.

As seen in the studies above related to SWPBIS, the overall picture is encouraging.
There are many evidence-based studies (Dunlap et al., 2010; Fox & Little, 2001; Kartub
et al., 2000; Luiselli et al., 2002; McCurdy et al., 2003; Mclntosh et al., 2009; Scott,
2001; Simonsen et al., 2010; Todd et al., 2008) showing the feasibility of this approach.

As the number of schools implementing SWPBIS increases, more schools are
making efforts toward the implementation of this approach for both academic success
and problem behaviors. As Sprague and Horner (2006) said, schools can enhance and
show that change is related to valuable student consequences with the help of SWPBIS.

Beyond these there are some limitations as mentioned in the studies above
such as “lack of experimental control,” “not employing experimental study,”
“insufficient sample size,” “limited data and limited setting.” As SWPBIS has been
applied in schools with great numbers of participants the chance of experimental
control and employing experimental study is limited (Kartub et al., 2000; McCurdy
et al., 2003; Scott, 2001; Simonsen et al., 2010). According to Sugai and Horner
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(2006), the effects of SWPBIS are promising but some children do not respond
sufficiently to the global model so new, more applicable SWPBIS plans should
be implemented by researchers. Horner et al. (2010) mentioned in a similar way
that as the field of education starts using evidence-based processes, consistent
arguments will be appropriate in favor of standards for determining whether data
supports an intervention’s efficiency. Nevertheless, more research is necessary for
better measuring the extent, communication effects with efficient intervention, and
continuation of SWPBIS practice and results. Generally, the data have been obtained
by using mixed methods (Bohanon et al., 2006; Bradshaw et al., 2010; Fox & Little,
2001; MclIntosh, Chard, Boland, & Horner, 2006).

As Bradshaw, Koth, Thornton, and Leaf (2009) mentioned, even though
policymakers, researchers, and educators are increasingly interested in schoolwide
PBIS, comparatively little organized research utilizing randomized controlled
test patterns has been conducted on the influence of PBIS. They reviewed how
PBIS influenced staff reports that school administrative health prepared utilizing
information from a group-randomized controlled efficiency test of PBIS and they
demonstrated a noteworthy impact of PBIS on general administrative health, source
effect, staff relationship, and academic prominence.

In another randomized controlled trials study conducted by Bradshaw, Waasdorp,
and Leaf (2012) it was suggested that there are direct effects of SWPBIS on a
variety of behavior problems, such as ODRs (Office Discipline Referrals), focusing
challenges, aggressive or disruptive behavior, and enhancements in prosocial
behaviors and feeling management. Prosocial behavior and feeling management have
comparatively unique effects on PBIS in the literature.

Research conducted by Waasdorp, Bradshaw, and Leaf (2012) pointed out that
students in schools where SWPBIS was applied exhibited less bullying and peer
refusal according to teachers’ reports than students in schools where SWPBIS was
not implemented. Moreover, a notable relation appeared between grade level of early
exposure to SWPBIS and intervention quality, and it indicated that children first
exposed to SWPBIS earlier experienced the strongest impacts of SWPBIS on peer
refusal patterns.

There were some limitations to our study. We did not try to present an extensive
review of the literature on SWPBIS. Our aim was to identify the research that focused
directly on the question of SWPBIS implementation and efficiency in the single
international-level academic journal related to PBS (i.e., JPBI published since 1999).
Other research in other journals can be dealt with in future studies. In this study
we tried to gather important applicable sample studies so that SWPBIS models and
applications can be adopted for future use for the problem behaviors.
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In conclusion, SWPBIS has had a significant effect on improving school climate by
attributing to it students’ social competence and academic achievement. Although this
method has been applied in many schools and supported with empirical studies, there
are no applications in some countries. This method also can be implemented in other
countries to minimize problem behaviors and raise academic achievement levels. The
schools appropriate to apply this method can use SWPBIS for problem behaviors and
academic failure. Limitations defined in this study are very important for the sake of
future researchers dealing with them. The authors working on this study will increase
SWPBIS applicability in their countries. By considering this study, practitioners in
other countries may carry out the replication of the identified studies with different
student participants in search of new models. Also, academicians working in related
fields can conduct future studies focusing on experimental studies in cooperation
with schools willing to adopt this method.
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