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Abstract

This study aimed to compare the High School English Curriculum (HSEC) in accordance with Stufflebeam’s 

context, input, process and product (CIPP) model through multi-analysis. The research includes both quan-

titative and qualitative aspects. A descriptive analysis was operated through Rasch Measurement Model; 

SPSS program for the quantitative aspect, and a thematic analysis was run as a case study for the qualitative 

aspect. The study includes the views of 95 out of 135 English teachers working at different types of Anato-

lian High Schools in Elazığ during 2014 and 2015 academic years. Twenty-seven teachers were selected for 

Rasch; 64 for SPSS and 26 for thematic analysis. The scale applied in Aközbek’s study was used as a quantita-

tive data collection tool. An interview form was used to collect qualitative data and analyses were performed 

through Maxqda-11 program. The reliability of data encoders was ensured. Rasch and SPSS results indicated 

that the 9th grade HSEC had the highest score, whilst the 12th had the lowest. The fact that there were more 

positive opinions for the 9th grade HSEC, whilst there were negative ones for the 12th grade; means the 

results of three analyses are consistent. Multi-analysis is proposed for use in studies in the future. 
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It is a requirement that education systems are compatible with innovations in terms 
of technological, sociological, physiological and cultural changes and developments. 
Seeking quality in education has always been at the forefront of countries’ agendas 
and the necessity and importance of this issue is inarguable. In this regard, curriculums 
have to be prepared systematically, and coordinated and evaluated regularly, in order 
to ensure the increase in the quality of education (Ball, 2011; Cook, 2010). The 
curriculum plays a significant role in disseminating and fulfilling the long and short 
term goals set by countries seeking to develop unity and solidarity. Furthermore, 
curriculums can be thought of as a means to develop individuals from social, political 
and economic points of view (Varış, 1998). Therefore, they have an important role in 
the development of both individuals and countries.

The examinations undertaken to investigate the effectiveness of curriculums with 
regard to planning, purpose, process and outcomes are defined as a means of curriculum 
evaluation (Setyoko, Tunas, & Sunaryo, 2016). Every phase of the curriculum should be 
conducted systematically in order to fulfill the above-mentioned functions effectively. 
In other words, curriculum evaluation (Demirel, 2009), review and development (Marsh 
& Willis, 2007) have to be conducted in order to make decisions about the effectiveness 
of the curriculum. Hence, curriculum evaluation enables the revision, development 
and continuity of the curriculum (Klenowski, 2010) and determines the effectiveness, 
success, functions and level of the educational attainment goals of the curriculum 
(Wolf, Hill, & Evers, 2006). Curriculum evaluation also determines whether or not the 
education provided is compatible with individuals’ interests and needs, technological 
progress, changes and developments (Kali & Linn, 2010). In this respect, a number 
of models are used in the evaluation of curriculums, including Stake’s Congruence-
Contingency Model, the Kirkpatrick Model and Stufflebeam’s Context, Input, Process 
and Product Model (CIPP). The current study aims to evaluate curriculums according 
to Stufflebeam’s CIPP model. 

The CIPP model is used as an evaluation model not only in the educational 
field, but also in various fields outside the education context, such as in the health 
field (Steinert, Cruess, Cruess, & Snell, 2005). The CIPP model covers all the 
phases of the curriculum in which educational planners and evaluators undertake 
a process of revision. It can be used as a model from the very beginning, even in 
the curriculum development phase, and provides a useful contribution by giving 
particular importance to the complicated content which has to be taken into account 
in curriculum evaluation (Gandomkar, Jalili, & Mirzazadeh, 2015). The model was 
first proposed by Stufflebeam and his colleagues in the early 1970s. It aims to arrive at 
a decision through current knowledge by making distinctions between the evaluative 
and managing aspects of tasks. The responsibility of the evaluative aspect is to 
determine, provide and present knowledge for those managers who are responsible 
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for achieving access to knowledge for arriving at correct decisions and the application 
of the evaluation results (Smith & Benjamaporn, 2013). The model consists of 
four basic processes. Context, which is the first phase, involves making systematic 
changes in the current curriculum or making it appropriate for changing situations. 
The input phase determines the appropriate resources to meet the determined needs, 
and the process phase provides decisive knowledge for revisions and arrangements 
to be implemented in the planned curriculum. The last phase, product, generates 
important knowledge to justify the curriculum outputs (Stufflebeam & Shinkfield, 
2007, as cited in Mirzazadeh et al., 2016). Every phase of the CIPP model applies to a 
different situation. The evaluations conducted through the model are comprehensive 
and detailed methods of curriculum evaluation and development. Therefore, an 
evaluation program which presents a comprehensive examination with regard to the 
needs, planning, aim, content, process and evaluation phases of a curriculum is more 
likely to contribute to the development of better quality curriculums.

Research has shown that curriculums which facilitate individuals’ access to 
education have to be evaluated constantly and regularly to keep up-to-date, and to 
comply with changes and developments in the current conditions in which quality of 
education plays a significant role. In this regard, the curriculum evaluation models 
have to be taken into account when making decisions in relation to the future of 
the curriculum (Fitzpatrick, Sanders, & Worthen, 2004). At this point, objective 
and realistic evaluations can be undertaken by making use of Stufflebeam’s CIPP 
Model. For this purpose, it has been stressed that curriculums must be evaluated in 
terms of utility, feasibility, propriety and accuracy standards (Stufflebeam, 1994). 
Although curriculum evaluation studies, which are quite important for education, 
have been encountered at national and international levels (Clewell et al., 2004; 
Duru & Korkmaz, 2010; Orbeyi & Güven, 2008; Rolstad, Mahoney, & Glass, 2005; 
Şahin, 2007), a different approach has been embraced in the current research utilizing 
analyses such as the Rasch model, SPSS and Maxqda programs to emphasize the 
necessity of curriculum evaluation and draw attention to this issue. It is considered 
that the results which were obtained from the evaluation of the High School English 
Curriculum (HSEC) in the context of the CIPP model will make a significant 
contribution to the literature.

The Aim and Significance of the Research
This research aimed to interpret and compare the findings from the evaluation of 

the HSEC with respect to the context, input, process and product dimensions of the 
CIPP model through the Rasch, SPSS and Maxqda programs. A variety of studies 
(Arıbaş & Tok, 2004; Gökdemir, 2005; Işık, 2008) have indicated that teaching 
English, generally, has not been able to achieve the success that was aimed for in 
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Turkey. It can be argued that one of the reasons for this is that the evaluation of the 
curriculum at regular and systematic periods and the necessary regulations are not 
conducted correctly. Therefore, the current research investigated this problem and 
considered suggestions for a solution by examining the HSEC based on the CIPP 
model. However, when the studies concerned with the evaluation of the English 
teaching curriculum are examined, it is apparent that those evaluations do not involve 
multidimensional analysis. In other words, it was apparent that multi-analysis was 
not undertaken in those evaluations using different programs and comparisons (Ersen 
Yanık, 2007; Parmaksız & İncirci, 2016; Zehir Topkaya & Küçük, 2010). 

The present research study aimed to evaluate the HSEC from different angles and 
compare these evaluations to each other in order to reach a common and general 
result. Therefore, this research is expected to attract attention in the scientific field as 
it involves differences. When the CIPP model was reviewed in the literature at both 
national and international levels (Brewer, 2010; Karataş & Fer, 2011; Tseng, Diez, 
Lou, Tsai, & Tsai, 2010) or in general terms in curriculum evaluation (Bauer, 2008; 
Creswell, 2002; Diamond, 1998; Mirzazadeh et al., 2016; Özdemir, 2009; Sağlam 
& Yüksel, 2007), a number of studies were encountered. However, it was confirmed 
that these studies generally used one dimensional data analysis (quantitative or 
qualitative), unlike the current study which used a multiple analysis. Thus, this study 
is expected to make a genuine contribution to the literature considering its extensive 
scope and multi-dimensional results in both general and specific senses.

Multiple analysis was conducted in this research. Multiple analysis aims to reach 
comprehensive and common results by evaluating the data obtained from different 
resources through different analyses. In this sense, the wealth of data resources is 
known to increase the quality of research by enabling research to be evaluated from 
different points of view (Marvasti, 2004; Patton, 2002). In other words, multiple 
analysis evaluates a current situation for any subject with different programs and 
presents complementary, supplementary and scientific knowledge to the analysis 
process. At this point, the study conducted by Cook (2010) was taken into account 
as a reference to use different analysis programs in this study. It emphasized the 
necessity to use different approaches in the curriculum evaluation. Furthermore, the 
purpose of using different analysis methods in multiple analysis is to complement 
insufficiencies, by comparing these analyses to one another, or to enable access to 
knowledge which cannot be obtained through a particular analysis type. Thus, the 
main aim of this analysis was to supplement the lack of knowledge by the means 
of different programs, make a detailed analysis and present all the knowledge about 
the related issues in clear and concise detail. In this context, the presentation of 
insufficient knowledge, which can be encountered in research, can be handled by 
using more than one analysis program.
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Methodology
The present study consists of both quantitative and qualitative aspects. These 

are the Rasch measurement model, SPSS 17 and Maxqda 11 programs. The Rasch 
measurement model provides a framework for the review of rating scale structures. It 
can present helpful information for commenting on the meaning of ratings specified 
in large-scale performance evaluation contexts (Engelhard & Wind, 2013). The 
Rasch model also develops ways to measure such latent variables as human attributes 
including attitudes, opinions, interests, knowledge, traits, skills, proficiencies and 
aptitudes (Sjaastad, 2014). A Rasch model in which there are three facets, including 
levels of proficiency, items difficulty and severity/leniency of judges, necessitates the 
unification and standardization of these facets on a common plane in order to obtain 
objective and reliable measurements. In other words, this multi-faceted model allows 
the comparison of participants’ performances, items difficulty and severity/leniency 
of judges simultaneously (Akın & Baştürk, 2012).

As stated earlier, the research aimed to obtain complementary information 
concerning a topic through different analytical programs in the multiple analysis 
process. The necessity of using Rasch, SPSS and thematic analyses in the present study 
is explained in detail in this section. The use of different analyses in a single study 
is expected to contribute to obtaining valid, reliable, and both general and specific 
information, based on data diversity. The Rasch model was used to conduct multi-
product evaluations considering the outcomes of HSEC with respect to CIPP and to 
identify the participant bias. The SPSS program was performed to obtain comments 
on the participation levels of the respondents regarding the related products. Finally, 
the Maxqda program was applied to reveal participants’ views on HSEC in the 
context of the CIPP model via visual models. The main purpose was to compare 
the findings reached following the analyses so as to make correlations. The general 
framework of objectives that the research intended to achieve through the multiple 
analysis process are as follows: (i) within the scope of the Rasch model, a general 
analysis of the views related to evaluation of HSEC in terms of CIPP, the analysis 
of the severity/leniency of judges (27), an item difficulty analysis to evaluate HSEC 
in terms of CIPP, and an analysis of any bias of judges. (ii) Within the scope of the 
Maxqda 11 program, the aim was to examine the views on HSEC regarding context, 
input, process and product. (iii) Within the scope of the SPSS 17 program, the aim 
was to evaluate teachers’ views on HSEC in terms of the CIPP model considering 
gender and to compare the arithmetic mean of sub-dimensions in the scale.

Research Type and Design
In the quantitative dimension of the study, the Rasch Measurement Model and the 

SPSS program were used. The Rasch measurement model allows the prediction of 
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the response of an individual’s performance to a particular property, and provides 
significant data   for the development, change, and monitoring of current measures 
(Boone & Scantlebury, 2006). The quantitative dimension of the research was 
carried out in accordance with descriptive analysis. This is a technique involving 
the rearrangement, organization and processing of data to transform raw data into an 
easily understandable and interpretable form of descriptive information (Zikmund, 
2003). Ensuring there is information about the current state, descriptive analysis 
(Karasar, 2012), also makes it easy to obtain sufficient information from the sample 
size (Büyüköztürk, Kılıç-Çakmak, Akgün, Karadeniz, & Demirel, 2009). Descriptive 
data were collected from teachers working in different school types in a cross-sectional 
manner. This type of research has the sufficiency to assess all of the variables at once, 
to cover a large sample with different properties, and to generalize the results to the 
community or population (Olsen & George, 2004). 

In the qualitative dimension of the study, a thematic examination was conducted 
using the Maxqda program in accordance with the case study. A case study is a 
pragmatic method of using multiple data sources in which there is a wide-ranging 
in-depth event or situation in a real environment (Yin, 1994). Alternatively, it is a 
type of research providing detailed information for future research on the event or 
situation that has been put forward, and clearly indicates what needs to be taken 
into consideration. It is also known that in case studies, examining the effectiveness 
of a curriculum, a case study is intended to identify the success or failure of the 
curriculum. Therefore, the aim was to investigate the positive and negative aspects of 
HSEC with the related research type.

Study Participants
The study included the opinions of 95 of the 135 high school English teachers 

who worked in different types of high schools during the academic year of 2014 
and 2015 in Elazığ, Turkey (Table 1), who were well-versed in the HSEC (9th, 
10th, 11th, 12th grade). In order to collect qualitative data, 26 teachers (10 from the 
Anatolian High School, 5 from the Anatolian Vocational and Anatolian Imam Hatip 
High School and 11 from the Science and Anatolian Teacher Training High School) 
were consulted from among the above-mentioned teachers. In the Rasch analysis, 
the number of teachers whose views were considered was 27. While the teachers in 
the Rasch analysis were different from those in the qualitative aspect of the research, 
their numbers in terms of school types were the same, with the exception of one from 
the Anatolian High school group. The number of teachers reached in the context of 
the SPSS analysis in order to obtain quantitative data was chosen to be 64 from the 
teachers given in Table 1.
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Table 1
Demographic Characteristics of the Participants
Variables N %

Gender
Female 63 66.32
Male 32 33.68

Length of 
service (Year)

1-5 8 8.42
6-10 26 27.37
11-15 32 33.68
16-20 22 23.16
21 and Over 7 7.37

Type of School

Science High School 4 4.21
Anatolian High School 55 57.89
Anatolian Teacher Training High School 7 7.37
Anatolian Technical and Vocational High School 29 30.53

Total 95 100

In the context of the Maxqda, Rasch and SPSS analyses, maximum variation 
sampling was considered in order to reach the related numbers of teachers. Maximum 
variation sampling allows for the identification of similar and different aspects of 
varied cases related to a problem, and probes a more comprehensive perspective of 
the related problem (Büyüköztürk et al., 2009). The total number of teachers (26, 
27, 64) in the study was 95, due to the fact that the teachers working in the Science 
and Anatolian Teacher Training High Schools (n = 11) were selected for the related 
three analysis types as a common category in the study. On the other hand, when the 
demographic characteristics in Table 1 are examined, it is apparent that 66.32% of 
the total 95 teachers are female and 33.68% are male. Moreover, in the context of 
the length of service, the number of teachers having 6 to 20 years of service is 83%, 
which signifies that the participants who have given their opinions have sufficient 
experience. The last variable considered the type of school; this indicates that the 
number of teachers working at the Anatolian High school (close to 58%) is more than 
other school types, as the number of Anatolian High Schools in Elazığ is greater.

Data Collection
As a quantitative data collection tool (for the Rasch and SPSS analyses), the teacher 

form of a scale developed by Karataş and Fer (2009) and re-organized by Aközbek 
(2008) considering Stufflebeam’s CIPP model was used. The five-point Likert type 
scale (Never: 1.00-1.80; Rarely: 1.81-2.60, Sometimes: 2.61-3.40, Usually: 3.41-
4.20 and Always: 4.21-5.00) consisted of 27 items and 4 factors (context, input, 
process, product). It was re-arranged by the researcher in the light of the experts’ 
views (one Professor, two Associate Professors, three Assistant Professors at the 
Department of Educational Sciences, one expert at the Department of Assessment 
and Evaluation, six English and two Turkish Philology teachers working at High 
Schools). The expressions related to “Mathematics” in the original form of the scale 



1262

EDUCATIONAL SCIENCES: THEORY & PRACTICE

were replaced with the expressions of “foreign language” according to the views 
of the experts. The final version of the scale, which had been re-arranged with a 
view to collecting teachers’ opinions regarding the HSEC, included 25 items and its 
validity and reliability were ensured. While the Cronbach alpha internal consistency 
coefficients of factors were between the values of .66 and .85 in the original form, 
these values calculated for the current form of the scale were found to be between .68 
and .90. The fact that the value of Cronbach alpha was close to + 1.00 means that the 
consistency and reliability of the scale was high (Özdamar, 2010). Mean, standard 
deviation, and t-test in binary comparisons were used in the SPSS analyses and the 
significance level of the study was regarded as .05.

The qualitative data of the research was collected by the researcher through 
an interview form developed in consideration of the literature review and expert 
opinions. The form consisted of open-ended questions, and teachers were asked 
to express their views on CIPP in terms of context, input, process and product. 
Qualitative data obtained from 26 teachers through the interview form was converted 
into codes under four themes. In this study, the fact that the researcher had been 
teaching English for a long time in Elazığ city centre and had been the school/region 
branch president facilitated reaching the sample group in different education regions 
and from different school types in this study.

Data Analysis
In studies comprised of more than one analysis type, all data obtained are used 

simultaneously or sequentially to establish a common unity (Creswell, Plano Clark, 
Gutmann, & Hanson, 2003). In the present study, all the data received were analyzed 
sequentially and the study was presented as a whole. Hence, the data obtained in 
the context of multiple analysis, where both quantitative (Rasch and SPSS) and 
qualitative (thematic) methods are used together (Bamberger, 2012), were analyzed 
separately, on the basis of presenting a general overview of the evaluation of HSEC 
in the context of CIPP.

From the quantitative analysis, the Rasch measurement model developed by 
Linacre (1993) was performed by the FACETS analysis program. According to the 
Rasch measurement model, the first of the three facets of the study consisted of 27 
English judges, the second facet was the scale items (25 items) regarding CIPP, 
while the third facet was HSEC (9th, 10th, 11th and 12th grades). On the other hand, 
analyses related to arithmetic mean, standard deviation and factors of quantitative 
data were made through the SPSS program. Qualitative analysis was conducted by 
expressing the data related to the views as themes and codes in the context of the 
HSEC considering the CIPP model. Hence, the thematic analysis, which is a flexible 
and useful research tool that provides rich and detailed data, was used in this process 
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(Braun & Clarke, 2006). After the interview form was independently examined by 
the two data coders, the views expressed in terms of the main and sub goal of the 
study were recorded in the form of themes and codes. The themes created with titles 
of context, input, process and product were uploaded to the Maxqda program along 
with the relevant codes. Moreover, the Cohen Kappa agreement values   for each 
theme were calculated separately to ensure the reliability of the research data coders. 
A value between .20 and below means weak; .21 and .40 below medium; .41 and .60 
medium; .61 and .80 good; and .81 and 1.00 very good (Viera & Garrett, 2005). When 
the values related to the themes in the present study were calculated, .81 was achieved 
for context; .85 for input; .82 for process and .91 for product. Thus, it was concluded 
that these values   were in very good agreement (Appendix 1). In addition, the teachers 
who had contributed to the qualitative dimension of the research were coded as 1PM 
or 2PF (a male participant numbered as 1 or a female participant numbered as 2) and 
these codes were used during the research when their citations were included.

Results
This section presents the quantitative and qualitative data obtained through multiple 

analysis in the research under separate headings. The tables for the Rasch and SPSS 
programs and the visual presentations of the Maxqda models are interpreted in detail. 
The findings, which are interpreted separately, are then combined in the conclusion 
section.

Quantitative Findings Related to Rasch Measurement Model and SPSS
Part of the findings obtained by the different analysis programs used in the research 

has been made accessible by the Rasch model. In this context, following the analysis 
of the English teachers’ views about the evaluation of HSEC in terms of Stufflebeam’s 
CIPP model via the multi-facetted Rasch measurement model. General information 
about these facets is presented in the calibration map in Figure 1. 

The terms “HSEC” (9th, 10th, 11th, and 12th grades), “judges” and “criteria” were 
used to evaluate the curriculum according to the CIPP model and are indicated with 
different columns in the calibration map. The values between (-) and (+) on the left 
side of the map are the same logit measure for the facets. The qualities of the HSEC 
in the context of the CIPP model, severe/lenient scores of judges and the difficulty 
levels of the items are listed in the logit scale on this map. In the column related to 
HSEC, the curriculum coded as 9th HSEC has the highest score in the context of the 
CIPP model, while that coded as 12th HSEC has the lowest. When the data regarding 
judges’ scores are considered, the judge coded J15 has the most lenient behavior, 
while J10 and J26 have the same and the most severe behavior. 
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It is apparent that the judges behaved differently in the scoring, but it is notable 
that there were also judges who exhibited equal scoring behaviors. When the criteria 
used for evaluating the HSEC are examined, it is apparent that M7 under the context 
factor and M25 under the product factor are the most difficult items, including the 
statement that “The course book can attract students’ attention” and “The curriculum 
teaches language to students with pleasure.” On the other hand, it is apparent that 
the item coded M6 in the input factors is the easiest item stating that “The project 
subjects are compatible with the course subjects.” 

	

HSEC: High school English Curriculum; J: Judge; I: item

Figure 1. Data calibration map.

In addition to the Rasch analyses, the research aimed to provide more detailed 
information by analyzing the level of arithmetic mean of the items on the basis of 
the grade variable via the SPSS Program. For this reason, when comparing the item 
arithmetic means of the Rasch measurement model and the results of the SPSS program 
in terms of grades, the lowest arithmetic mean in relation to the 9th (x̄ = 2.41), 10th 
(x̄ = 2.35), 11th (x̄ = 2.41) ) and 12th grades (x̄ = 2.55) were in the I7 coded item in 
the SPSS analysis. The I6-coded item, on the other hand, had the highest value of the 
arithmetic mean in the context of the grade variable (x̄ 9th grade = 3.84, x̄ 10th grade = 3.76, 
x̄ 11th grade = 3.62, x̄12th grade = 3.64) (App. 2). Therefore, it is considered that the Rasch 
and SPSS analyses have consistent results with confirmatory and supportive findings. 
Additionally, when the arithmetic mean of the factors (context, input, process, and 
product) on the basis of grades were examined, the greatest mean value was in the 
9th grade (x̄ Mean = x̄C = 3.44, x̄I = 3.04, x̄P = 3.33, x̄P = 2.85) while the lowest was 
in the 12th grade (x̄C = 2.97, x̄I = 2.88, x̄P = 2.95, x̄P = 2.60). When the findings are 
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considered from the perspective of the CIPP model, it can be stated that the 9th grade 
curriculum has the highest score while the 12th grade has the lowest score.

Table 2
9th-12th HSEC Measurement Report

	
	

Table 2 presents a detailed measurement report covering the qualifications 
appropriate for the context, input, process and product stages of the CIPP (grades 
9-12). The curricula are ranked according to the stages of the CIPP model considering 
the highest score to the lowest one. In this sense, the highest scored curriculum 
appeared to be the 9th HSEC and the lowest scored curriculum was the 12th HSEC. 
Furthermore, Table 2 shows that the standard error (RMSE-Root Mean Square 
Standard Error) for the logit values   related to the qualities of the curricula was 
calculated to be .04. This value indicates the measurement error for all data except 
extreme values. The fact that the value was .04 can be interpreted as the standard 
error is quite low. The adjusted standard deviation value also appears to be below the 
critical value of 1.0 (Adj S.D. = .15) considering the value of error.

In the Rasch analysis, the reliability of HSEC in terms of the CIPP model is 
determined through the reliability coefficient. The reliability coefficient, which is 
determined as .93 via Rasch analysis, indicates that the programs are ranked with 
a very high level of confidence. In addition, when the other data in the table are 
examined in detail, and the chi-square test with the reliability index of 3.55 is 
performed with the reliability coefficient of .93, there is a statistically significant 
difference in terms of compliance with the context, input, process and product stages 
(x2 = 54.4, sd = 3, p = .00).

The Rasch analysis can also provide “infit” and “outfit” statistical values   for the 
facets of the research. For these two values, the quality control limit was set between 
0.6 and 1.4 (Wright & Linacre, 1994). While the infit index gives information about 
the weighted squares average of the statistical fitness, the outfit index shows more 
sensitivity to outliers (Zhu, Ennis, & Chen, 1998). In other words, the infit index is 
expressed as information for unexpected answers in the decision-making process, 
while the outfit index expressed information for unexpected answers’ outliers 
(Baştürk, 2010). The fact that both index values   are around 1 (quality control values   
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1.4 - 0.6 range) means there was data suitability (Zhu et al., 1998). Table 2 proved 
that there is no value which exceeds the determined limit for both indices, given that 
both indices are between the determined values. Therefore, it can be specified that 
the infit and outfit values are included in the expected quality control values in the 
analysis of evaluating the HSEC.

The Rasch analysis results were compared with the SPSS results collected from the 
participants’ views, and the general arithmetic means on the basis of grade variation 
are provided in Appendix 2. The data in the table indicates that the general arithmetic 
means of the 9th (x̄ = 3.13±.61), 10th (x̄ = 2.87±.52), 11th (x̄ = 3.02±.63) and 12th (x̄ 
= 2.82±.71) grades were found in the level of “sometimes”. The general arithmetic 
means on the basis of grade variation show that the 12th grade curriculum had the 
lowest score while the 9th grade had the highest score in terms of suitability to the 
CIPP model. 

Analysis of judges. The leniency or severity of judges of the HSEC according to 
the CIPP Model is presented in Table 3. When the rank of judges from the severest 
to the most lenient was considered, it was apparent that the judge coded J15 was 
the “most lenient” with 403 points and the judge coded J10 was the “severest” with 
216 points. In addition, according to the numbers given to judges, the ranking from 
the most lenient to the severest is presented in Table 3 from top to bottom. It can 
be observed that there is a statistically significant difference between the severity/
leniency of the judges (x2 = 698.8, sd = 26, p = .00), as the separation index of the 
judges is 5.21 and the reliability coefficient is 0.96.

An examination of the infit and outfit statistical values of the facets shows that not 
all judges are among the expected quality control values (1.4 - 0.6 range). It appears 
that some of the judges are out of the expected values of the infit square average (J19, 
J4, J3, J12, J1) and some are out of the expected values of the outfit square average 
(J23, J24, J19, J4, J3, J12, J1). The fact that the infit and outfit square averages of the 
judges are in the expected values means there is consistency in the judges’ scoring 
(Wright & Linacre, 1994). The above finding can be interpreted as the fact that some 
judges (J19, J4, J3, J12, J1, J23, J24) have not shown consistent scoring behaviors in 
the evaluation of HSEC according to the CIPP Model.
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Table 3
A Comparison of Judges’ Severity/Leniency

	

In the process of comparing the Rasch analysis with the SPSS program outputs, 
the study aimed to use the SPSS program to analyse whether there was a meaningful 
difference among teachers’ gender variables in terms of grade considering the CIPP 
factors of the measurement tool. The data related to the participants’ views on the 
evaluation of the 9th grade HSEC regarding the context, input, process and product 
factors in terms of gender is presented in Table 4. In the t-test analysis of HSEC, a 
significant difference (p < .05) among the views the English teachers in terms of 
gender variables for the related factors (excluding process factor: F = 6.955; p = .011) 
was noted. Female teachers (x̄C = 3.63, x̄I = 3.33, x̄Pc = 3.46, x̄Pd = 3.12) compared to 
male teachers (x̄C = 3.21, x̄I = 2.71, x̄Pc = 3.19, x̄Pd = 2.54) have shown a higher level 
of involvement in agreeing that the 9th grade curriculum has related factors.

However, when the analysis results of the 10th grade HSEC are examined, 
there is apparent that there is a significant difference among the participants’ level 
of participation in terms of gender variation in the input and product factors of 
Stufflebeam’s model (p < .05). It is apparent that the related difference is in favor 
of female teachers (x̄I = 3.03, x̄Pd = 2.92). On the other hand, while there was no 
significant difference in the context and process factors (p > .05), the participation 
level of male teachers (x̄C = 3.00) in the context factor and of female teachers (S = 
3.21) in the process factor was higher.
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Table 4
Teachers’ Views towards HSEC in terms of Gender Variable

Curr. Factors
Male-1

(n=30;%46.9)
Female-2

(n=34;%53.1)
t and p
Values

Levene
Test

x̄ ss x̄ ss t p F p

9th Curr.

Context 3.21 .64 3.63 .58 -2.715 .009 .034 .854
Input 2.71 .75 3.33 .95 -2.917 .005 .555 .459
Process 3.19 .36 3.46 .53 -2.325 .023 6.955 .011
Product 2.54 .65 3.12 .84 -3.112 .003 .413 .523

10th Curr.

Context 3.00 .62 2.90 .66 .643 .523 .248 .621
Input 2.57 .69 3.03 .71 -2.623 .011 .530 .469
Process 3.13 .38 3.21 .54 -.664 .509 1.373 .246
Product 2.42 .68 2.92 .77 -2.754 .008 .001 .979

11th Curr.

Context 2.83 .59 3.57 .66 -4.636 .000 1.239 .270
Input 2.55 .76 3.25 .67 -3.922 .000 .063 .803
Process 3.09 .36 3.34 .58 -2.013 .048 5.564 .022
Product 2.31 .65 3.27 .67 -5.805 .000 .014 .906

12th Curr.

Context 2.80 .88 3.14 .87 -1.536 .130 .195 .660
Input 2.46 .75 3.25 .93 -3.696 .000 1.468 .230
Process 2.98 .50 2.91 .69 .408 .685 .972 .328
Product 2.35 .76 2.82 1.01 -2.069 .043 3.412 .070

p < .05.

Table 4 demonstrates that there was a significant difference among teachers’ 
participation levels in terms of gender variable in the context, input and product 
factors of the 11th grade HSEC (p < .05). The related finding that the agreement 
levels of female teachers to the question of the 11th grade HSEC’s compliance with 
the factors above (x̄C = 3.57, x̄I = 3.25, x̄Pd = 3.27) were higher than that of male 
teachers (x̄C = 2.83, x̄I = 2.55, x̄Pd = 2.31) can be excluded. When the level of teachers’ 
agreement to the context, input, process and product factors of 12th grade HSEC was 
examined in terms of the gender variable, there was a significant difference among 
the agreement levels of teachers in the input and product factors (p < .05). Therefore, 
female teachers’ participation levels (x̄C = 3.25, x̄Pd = 2.82) in the idea of the 12th 
grade HSEC’s suitability to the input and product factors was higher compared to 
male teachers (x̄I = 2.46, x̄Pd = 2.35). 

Analysis of scale items used in the evaluation of HSEC according to CIPP 
model. The appropriateness of the scale items used by the teachers for evaluating 
HSEC in the context of the CIPP model is presented in Table 5. The statistics related 
to the analysis of the difficulty of the items show that the separation index is 3.76 
and the reliability coefficient is .93. The reliability coefficient (.93) indicates that the 
criteria used to determine the qualities of HSEC in the context of the CIPP model are 
reliable. It is also apparent that there is a significant difference among the difficulties 
of the items on the scale (x2 = 361.3, sd = 24, p = .00). In this context, the most 
difficult item was the item coded II7, which is the input factor “Course books can 
draw students’ attention.” On the other hand, the easiest item was that coded CI6 
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“The project subjects are compatible with the course subjects”, which is a context 
factor. Additionally, the standard error (RMSE) for the analysis of the scale items 
was .11. This value can be interpreted as quite low for determining the quality of the 
HSEC. The value of the adjusted standard deviation (Adj S.D. = .39) was below the 
critical value of 1.0 when considering this error rate.

There were no data that exceeded the limit of   the determined values when the 
infit and outfit statistical values   related to the research facets were considered. This 
demonstrates the consistency of the items used in the evaluation of the HSEC. In 
other words, it can be said that the infit and outfit mean squares of all of these items 
have acceptable values. 

Table 5
Proficiency Statistics Used in the Evaluation of HSEC 

	
	 	
	
	

	
Input: I Content: C Process: Pc Product: Pd 

Derived from the SPSS program outputs performed to support the analysis of 
the Rasch model in terms of research factors and items, the means and standard 
deviations of teachers’ views regarding the evaluation of HSEC according to the 
CIPP model are provided in Appendix 2. In the analysis, the sixth item in the context 
factor has the highest participation level with “mostly agree” among all of the grades 
(x̄9th grade = 3.84±.84; x̄10th grade = 3.76±.94; x̄11th grade = 3.62±.98; x̄12th grade = 3.64±.95). On 
the other hand, of the input factors the following had the lowest level with “rarely”: 
the seventh item in the 9th grade (x̄ = 2.41±1.18); the 25th item in the 10th (x̄ = 
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2.31±1.08) and 11th grades (x̄ = 2.37±1.01); the third item in the 12th grade (x̄ = 
2.34±1.18). When the arithmetic mean of the factors within the scope of analyses 
are examined, it is apparent that the product factor in the 9th (x̄ = 2.85±.81), 10th (x̄ 
= 2.69±.76), 11th (x̄ = 2.82±.81) and 12th grades (x̄ = 2.60±.93) was accepted at the 
lowest level with “rarely”. In the context factor, the 9th grade (x̄ = 3.44 ± .64) has the 
level of “mostly agree” while the 11th (x̄ = 3.25±.72) and 12th (x̄ = 2.97±.89) grades 
were “sometimes”. Finally, in the process factor the 10th grade (x̄ = 3.17±.47) had the 
highest level of participation with “sometimes” (Appendix 2).

Interaction analysis of judges’ bias. The interaction analysis of the judges’ views 
on HSEC regarding the CIPP Model is presented in Table 6. This data shows that the 
J11 has given 63 points to the 9th HSEC1, instead of 85 points, which means that this 
judge behaved in a severe manner. However, it is noted that the same judge has given 
100 points instead of 76 to the 12th HSEC4 and here behaved leniently. Nonetheless, Z 
scores lying outside the range of +2 and -2 mean there is an interaction bias (Semerci, 
2011), and in the present study Z scores are seen to range between -7.54 and 4.59.

Table 6
Interaction Analysis of HSEC with Judges

	

When Table 6 is examined in detail in terms of bias, it can be said that the judges 
have exhibited extreme, severe or lenient behaviors in evaluating the HSEC. In the 
interaction analysis conducted by the judges for the evaluation of HSEC, the J10 has 
awarded 30 points (Z = 4.11) to the 12th HSEC4 whereas he should have given 50 
points, and the same judge gave 79 points (Z = 4.66) to the 9th HSEC1 instead of 
57 points, which means that the judge’s behavior was biased. It is also apparent that 
the judge coded J12 gave 47 and 41 points, respectively, to the 9th and 10th HSEC, 
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whereas it was expected that these would be awarded 62 and 56 points (Z9th grade = - 
3.19, Z10th grade = - 3.38). These findings can be interpreted as demonstrating that the 
relevant judges acted with severe or lenient behaviors while scoring the HSEC.

Findings Related to Qualitative Data
The themes obtained through the Maxqda program are presented in this section, 

which considers the questions on the interview form. The findings of the qualitative 
dimension of the research are collected under four themes: Content, Input, Process 
and Product. The participants’ views on the HSEC are examined in detail and analyzed 
under each theme in the form of current situation, deficiencies and suggestions related 
to the HSEC, and presented in the form of models.

Findings related to the context factor of HSEC. The teachers’ views about the 
current situation, deficiencies and suggestions on the basis of the context factor of 
HSEC are presented in Figure 2. This shows that certain views regarding the current 
state of the HSEC can be stated as follows: “Ambiguous state of attainment goals,” 
“Unbalanced distribution of attainment goals among classes.” The relevant codes 
were based on the views expressed by the participant coded 16PM as follows, “... 
when we look at the distribution of subjects in the 12th grade classes, where the 
lesson processes are not very effective, it can be seen that the topics are too dense and 
are not very suitable to the class hours”.
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Figure 2. Participants’ views on the context factor of HSEC.

In relation to the context factor, certain problems were also recorded in the 
evaluation of HSEC, such as “Unbalanced process of attainment goals belonging 
to all skills,” “Inadequate use of technology in the realization of attainment goals.” 
The feeling expressed by 4PF was, “…among technological materials, smart boards 
that are used most practically in classrooms present many useful facilities such 
as listening, reading, presentation of grammatical information and storytelling; 
unfortunately, I believe that not all teachers are using as much of the technology as 
possible in the realization of the curriculum attainment goal.” This has been used as 
a source to generate the related codes. Additionally, some of the other suggestions 
put forward were, “Technology-based audio-visual materials should be used,” “The 
appropriateness of the attainment goal to the students’ preliminary information should 
be questioned,” “Four basic language skills must be organized as separate class 
times,” and “Content should be colored to provide detailed results.” The following 
opinions stated by 3PF and 1PM were also used to reference the codes, “In classrooms 
the number of separate hours for the basic four language skills must be increased, 
because it is not possible to do activities for each skill in the current class hours. At 
least, listening skills can be applied during separate lesson hours and in this way 
it may be possible to evaluate listening skills. In this way, I think that students will 
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be more willing to develop these skills by paying more attention to listening” and 
“Touch-oriented technological tools such as smart boards should be examined to see 
how effectively they are being used in English classes.” 

Findings related to the input factor of HSEC. The model created as a result of the 
content analysis of teachers’ views regarding the input factor is presented in Figure 3. 
The codes generated are highlighted with different colors in the framework of the current 
situation, deficiencies and suggestions for the HSEC. In the process of interpretation 
of the codes, citations from the participants are also included in order to contribute to 
the reliability of the thematic dimension of the research. Following the examination of 
this data, there were twenty-two codes under the input theme. Some of the opinions 
which were related to the current situation of HSEC include, “Unbalanced theories 
and practices in the 12th grade,” “As a follow-up to the curriculum, group decisions 
must be implemented effectively,” and “Self-criticism: practitioners’ disabilities in 
using existing possibilities.” As a reference to these codes, the opinions of 14PM are 
an example, “Teachers’ group decisions that are prepared in accordance with the 
inputs of the curriculum are not considered effectively... In teachers’ meetings, listening 
and reading activities are mentioned as complementary materials of the curriculum. 
However, I see that the implementation and follow-up activities are not sufficient. It is 
also understood that plans considered in a similar way are not sufficiently functional.”

	

Figure 3. Participants’ views on the input factor of HSEC.
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In the context of the input factor, some of the deficiencies of the HSEC are indicated 
by views such as, “The lack of a curriculum to create an enjoyable environment,” and 
“The curriculum does not enable students to develop self-confidence.” These codes 
were created by taking into consideration the expression, “Lack of activities that 
make students feel right in the centre of the lesson prevents the students from enjoying 
the lesson. Entertaining participation is not ensured. Students who cannot participate 
actively in the course may have shortcomings in self-confidence.” Some of the views 
expressed within the scope of the suggestions can be represented as, “Strategies 
and other method-techniques should be diversified,” “Facility of the integration 
technology with training should be ensured,” and “E-book, z-book sources should be 
diversified.” At this point, the expressions cited from the ideas of 4PM and 3PF were 
the basis of related codes and can be stated respectively as, “The choice of additional 
materials should also be taken into account in the effective use of the curriculum and 
of the diversity of applications” and “The curriculum should provide the opportunity 
to combine technology with teaching applications. I also believe that we should give 
great importance to the integration of technology with the teaching environment.”

Findings related to the process factor of HSEC. Figure 4 includes the codes 
regarding the views of teachers towards HSEC considering the process factor 
in Stufflebeam’s CIPP model. Codes were generated based on the following 
statements about the current HSEC, “The application of the curriculum with classical 
understanding,” “Ineffective presentation of content due to exams in 12th grades,” 
and “The effectiveness of this curriculum should also be evaluated in university 
entrance exams.” The related codes were based on the views expressed by 8PF and 
1PM which were, “Especially in the 12th grades, as the students prepare for university 
entrance exams, the content of the curriculum is not effective and is ignored. The 
most important reason for this is that the English course is not included in the exam 
courses. Students who have already entered for the exam with an intense amount 
of content are more interested in having question solutions and revision of subjects 
in the lessons that are not included in the exam” (8PF), and “…For the awareness 
of seeing and questioning the efficiency of the curriculum, lessons which are not 
included in the university entrance exam such as English must be evaluated and 
the process examined.” On the other hand, the views expressed with regard to the 
deficiencies of the HSEC were, “Inability to use student-centred activities such as 
group work,” “Lack of English speaking,” and “Equipping the sites with touch-
sensitive materials.” The related codes were based on the views expressed by 5PF and 
2PF such as, “The touch-based technology which makes it possible to use official site 
content like Eba on the smart board is inadequate” (5PF) and “The lack of different 
applications, shortcomings in audio-visual materials, not using different methods 
and techniques often creates problems in learning language skills” (2PF).
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Figure 4. Participants’ views on the process factor of HSEC.

The suggestions put forward regarding the deficiencies and problems related 
to the process factor include, “Individual differences should be emphasised in the 
implementation of the curriculum,” “Equipping the sites with touch-sensitive 
materials,” “Speaking and listening activities should be focused on,” and “Official 
sites for curriculum (eba, etc.) should be better equipped.” The related codes were 
generated based on the ideas of the participants coded as 4PM, 1PM and 3PF whose ideas 
are stated as follows: “Generally, speaking and listening activities are not done in the 
class. Instead, grammatical exercises are presented and related examples solved on 
the board” (4PM); “Of course, for an effective learning process, teachers need to use 
effective communication skills as much as possible. It should also be emphasized that 
individual differences should be considered at the same time” (1PM), and “Equipping 
these types of sites with touch-based technology and using them instantly will make 
the process of the curriculum very effective and productive. It is currently used from 
time to time, but it is not enough to address the differences at the desired level. But I 
think it can be enriched and improved easily.”

Findings related to the product factor of HSEC. The final factor in the thematic 
aspect of the research is the acquisition of English teachers’ views on the product 
factor of HSEC. In this respect, when the HSEC was evaluated according to the 
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product factor, some codes related to the current situation of the curriculum include, 
“Appropriateness of the content of the 9th grade course book to the social structure,” 
“Smart boards enabling students and teachers to use self-evaluation,” and “Seeing 
a moderate success of the curriculum.” The abovementioned codes were created by 
referring to the ideas of participants 13PM and 8PF. Their ideas included, “When a 
general evaluation is made, the 9th grade course book is seen to be more consistent 
with the social structure and socio-cultural life and the content of it is consistent with 
the social structure in which the school is located” (13PM). “It is absolutely necessary 
to take responsibility for oneself and to make evaluations in the framework of the 
school, province, region and country. Therefore, the curriculum should be prepared 
in a way to enable such evaluations through the network connected to the smart 
board and to enable self-evaluation of teachers and students.”

Figure 5. Participants’ views on the product factor of HSEC.

In the context of the product factor, some of the deficient points of the HSEC 
were stated as, “Students thinking that they get no advantage from the course,” “Low 
level of their listening skills,” and “The lack of method variety negatively affects the 
product dimension.” The related codes were based on the views expressed by 7PM 
and 12PF which can be highlighted as, “…listening improvement is seen to be quite 
low. The reason for this deficiency is that students do not have the habit of acquiring 
these language skills in particular. Unlike this deficiency, it can be said that the 



1277

Batdı / Comparing the High School English Curriculum in Turkey through Multi-Analysis

things to be gained from grammar are a little better. It may be true that to determine 
great success cannot be achieved in the product dimension as the curriculum does 
not appeal to the students’ interests and as there is no diversity of methods.” In the 
research, suggestions about the deficiencies in the evaluation of HSEC according to 
the product factor are also reflected in the model. The codes such as, “Questioning 
the ineffectiveness of the 12th grades,” “Questioning for reasons such as we cannot 
learn…. for years,” and “Considering product dimension” are examples of the views 
highlighted by the participants. The related codes were based on the ideas of 9PF 
whose ideas can be stated as, “the questioning of students about the ineffective 
process in the class such as ‘…we have been trying to learn this foreign language for 
years, but we still cannot speak. We are not able to learn, we always learn similar 
topics’ should be answered… and also product evaluation should be taken a bit more 
seriously, especially different studies and solutions suggested at this point.”

 

	 Figure 6. Document portrait of the codes and themes indicating English teachers’ views regarding the 
evaluation of HSEC according to the CIPP Model. Pink: Content; green: input; blue: process; yellow: product; 
red: Deficiencies of themes regarding CIPP.

The document portrait in the Maxqda analysis enables the sequence and distribution 
of the codes in the study to be seen. Each color represents a different theme and each 
point represents a certain part of the coded parts. The size of the parts in the portrait 
(how much space they have occupied) is important and the colors are evaluated 
according to this magnitude (D’Andrea, Waters, & Rudd, 2011). When considering 
the code colors, there is a Porte consisting of 1.200 points in 30 lines and 40 points 
in each line.



1278

EDUCATIONAL SCIENCES: THEORY & PRACTICE

In the present study, the views that participants indicated in the evaluation of the 
HSEC according to the CIPP model are shown under four different themes (context, 
input, process, product), so the codes including deficiencies for each theme are 
represented in red in the second portrait in Figure 6. Some of the codes regarding the 
deficiencies stated in the context dimension are, “Unbalanced process of subject matter 
belonging to all skills; preferring certain subject matter to others; missing teachers’ 
views; ineffective presentation of subject matter in the textbooks”. On the other hand, 
in the codes given under the input factor, the deficiencies represented indicated in the 
green color sequence appear to occupy less space than that of deficiencies in the context 
factor. Some of these deficiencies are as follows, “The lack of a curriculum to create an 
enjoyable environment and the curriculum does not direct students to self-confidence”. 
The third theme in the portrait stated as process is shown in the blue color. Most of the 
codes under this blue color are recognized to be deficiencies, which is proven by the red 
colored points covering a large area of the second portrait in Figure 6. These red colored 
codes of the process factor may be stated as, “Lack of English speaking; inability to 
present the content of the curriculum with different applications; highly ineffective 
evaluations especially in the 12th grade; not implementing different activities for 
listening and writing; inadequate formation of social environments, and failure to 
provide evaluations of the learning process with effective feedback.” The final theme 
in the portrait indicated in a yellow color is the product factor. The red color covers a 
certain part, which means that there are some deficiencies such as, “The lack of method 
variety negatively affects the product dimension; low level of their listening skills; no 
subjection of students and teachers to a serious evaluation; students thinking that they 
get no advantage from the course; inability of students to learn regular studying habit.” 
Thus, it can be concluded that the most dominant part of the red color is occupied by 
the codes of the process factor, while the least dominant part of the red color is occupied 
by the input factor. The greatest deficiency of the HSEC according to the CIPP model is 
seen in the process factor, while it is least evident in the input factor.

Conclusion and Discussion
This research was conducted to obtain English teachers’ perceptions with regard 

to the HSEC in the context of the CIPP model. In this respect, it is evident that 
the highest score for HSEC in the CIPP model, based on the results of the Rasch 
model, was in the 9th grade HSEC 1 coded curriculum, whereas the lowest score was 
in the 12th grade HSEC 4 coded curriculum. In the evaluation of all of the factors 
(context, input, process and product) in the grade levels in the SPSS analysis, the 
highest arithmetic mean was found in the 9th grade and the lowest was in the 12th 
grade (Appendix 2). According to the interpretation of the CIPP model, the 9th grade 
curriculum achieved the highest score and 12th grade curriculum had the lowest 
score. The fact that this result is the same as the Rasch analysis indicates that the 
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results gained from multiple analysis are consistent and complementary with each 
other. This increases the reliability of the research. On the other hand, the infit and 
outfit statistical values with regard to the program surface can be said to be between 
0.6 and 1.4, which are expected quality control values. Thus, the result of the current 
research is different from the results of the study by Carvalho, Primi, and Meyer 
(2012), where the calculated infit and outfit values were not in the margins of the 
quality values. On the other hand, it is apparent that the infit and output values for the 
judges’ score of performance in the process of the evaluation of students’ basic skills 
in violin training in the study carried out by Baştürk (2012) were within the margins 
of the expected values, as were those of the current research. Therefore, the judges’ 
consistent scoring performance in the former study is seen in the evaluation of all 
judges for HSEC, based on the CIPP model in the current research.

When the judges’ scores were examined, it was found that the highest scores 
belonged to the judge coded J15; the scores of the judges coded J10 and J26 were at 
equal levels and their scoring performance was the lowest. In addition, it was found 
that the judges acted with bias as their scoring was different to that expected. When 
the infit and output statistical values in terms of the highest/lowest scoring were taken 
into account, it was demonstrated that not all of the judges performed consistently 
when scoring, as their scoring values were not in the margins of the quality control 
values (1.4-0.6). Furthermore, there were statistically significant differences among 
the judges’ highest and lowest scoring performances (x2 = 698.8, sd = 26, p = .00). It 
is thought that these differences could stem from the teachers’ gender and working 
period variables. A similar result was seen in the study conducted by Sjaastad 
(2014), indicating that the judges acted differently in scoring in the process of the 
evaluation of mathematics training. These differences were suggested to be generated 
from the judges’ proficiency in mathematics. In the current research, a t-test in the 
SPSS program was used to analyze whether there were significant differences in the 
teachers’ evaluations for HSEC in grade and factor aspects with regard to the gender 
variable, based on the CIPP model. It was found that the differences generally took 
place in favor of women in regard to grades and some factor aspects according to the 
gender variable. This result can be interpreted as showing that the female teachers 
had more positive thoughts and acted sensitively on account of their structural 
characteristics. This case has similar results to the study conducted by Hamaideh 
(2010) indicating that female students’ sensitivity and emotions are higher than male 
students. Similarly, some studies (Barrett, Robin, Pietromonaco, & Eyssell, 1998; 
Grossman & Wood, 1993) conducted at an international level show that women are 
more sensitive and emotional than men.

When the statistical values for the item difficulty analysis in the scale were 
examined, the scales to evaluate HSEC in the context of the CIPP model were reliable 
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according to the reliability coefficient values (.93). Further, the most difficult items 
in the scale were the items coded I7 and I25, whereas the easiest item was that coded 
I6. This result shows consistencies with the analysis results of SPSS conducted to 
support and complement the research and extend its scope in the multiple analysis. 
When the arithmetic means of the items for the curriculums for all the grades (9th, 
10th, 11th and 12th) are considered, it is apparent that the item coded M7 has the 
lowest arithmetic mean and M6 has the highest arithmetic mean in all the grade levels. 

The fact that similar results were obtained through different research methods 
increases the validity and reliability of the research. In this regard, Denzin (2010) and 
Patton (2002) asserted that the use of different methods and techniques can overcome 
the limited and biased results obtained from the use of one method and enhance the 
validity and the reliability of the study’s results. Furthermore, Brewer and Hunter (1989, 
as cited in Türnüklü, 2001) emphasized that the use of a variety of data, such as the 
current study, will increase the study’s validity. On the other hand, when the infit and 
outfit statistical values for the surface of the items in the scales were examined, it was 
evident that the data did not exceed the determined limit values. This result highlighted 
the consistent performance among the judges. Both index values were similarly found 
to be within the determined limits in the study conducted by Batdı and Elaldı (2016), 
which aimed to evaluate the materials used in the English teaching curriculum. 

In the Rasch analysis results of this research, the reliability of the findings was 
considered. The data acquired from the Rasch model provided information about 
the measurement instrument from different angles (Engerlhard & Wind, 2013) and 
showed that the items in the scales used to evaluate the HSEC according to the CIPP 
model were at a good level with regard to expediency. In this regard, the reliability co-
efficiency in respect of the determination of the quality of HSEC was found to be .93, 
the item quality .93 and the judges’ highest/lowest performance scoring .96. Baştürk 
(2010) indicated that the closer these values are to +1.00, the greater their reliability in 
the interpretation of traditional reliability results. Therefore, the scale can be stated to 
be quite reliable for the evaluation of HSEC in respect of the CIPP model.

The teachers’ perceptions were obtained through thematic analysis, in order to 
support, complement and combine the data acquired in the quantitative research, and 
perform the multiple analysis in the research. In relation to the context factor, which 
serves to collect the information necessary to plan and determine the attainment 
goals in the preparation of a curriculum (Özaydın, Günbatar, Önal, & Çakır, 2012), 
the shortcomings of the current curriculum, such as the attainment goals which are 
unknown or not distributed equally, or the distribution of subjects which are not 
arranged according to the grade levels were emphasized. It was seen that the use 
of technology-based materials at the maximum level, the creation of attainment 
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goals with respect to student, grade level and environmental factors, and the equal 
distribution of language skills were suggested to overcome these shortcomings. 
When the suggestions are taken into account, the attainment goals are understood to 
have been formulated in the context of the four basic skills for language. However, 
the prevailing opinion was that these skills are not distributed equally. At this point, 
it was mentioned that the curriculum prepared by the Ministry of National Education 
(MoNE) presented the four basic skills in each chapter in order to integrate and 
complement one another (MoNE, 2014). In this respect, the fact that the teachers 
were the implementers of the curriculum and should be a good mentor and model, 
fully fulfilling their responsibilities and duties, and acting in a selfless way, was 
suggested as a means to enable the process to be successfully completed by increasing 
the effectiveness of the materials. It was indicated in the thesis supervised by Tunç 
(2010) that in-service training activities are quite important to enable teachers to 
develop awareness of educational changes, developments and current language 
teaching methods; and contribute to teaching language through a communicative 
approach. On the other hand, it was stated in the thesis supervised by Wadden (1995) 
that the evaluation of the curriculum which was prepared for “Applied Sciences and 
Technology” with regard to the context dimension of Stufflebeam’s model reviewed 
the curriculum from every respect. On the other hand, Hsieh (1999) evaluated the 
curriculum for the banking and insurance business technologies according to the CIPP 
model in his study and came to the conclusion that the curriculum was insufficient to 
meet the students’ needs. This shows a similar result to that of the current research. In 
this case, it can be stated that the model can reveal the strengths and weaknesses of a 
curriculum by providing a detailed evaluation.

With regard to the input dimension, the current shortcomings mentioned included 
the fact that the plans were not quite functional, there was density of the content and 
an unequable distribution of the subjects. These can all bring about ineffectiveness 
in the teaching and learning process. In this respect, some suggestions to overcome 
the shortcomings were suggested, such as the use of different strategies considering 
school and student profiles or supplying a variety of materials supported with 
technology. This result shows similarities to the thesis research carried out by Burke-
Sinclair (2002), which indicated that there was a lack of flexibility to use different 
strategies in the classroom in the evaluation of an adult curriculum through the CIPP 
model. Furthermore, the study conducted by Seçkin (2011) conveyed similar results 
to the current research in respect of the teachers’ perceptions of the English course 
curriculum for the 4th grade. His research highlighted that it was not sufficiently 
appropriate in terms of content and the sequence of the subjects was not well-
organized and consistent with each other. Based on these results, the process of 
creating input should be revised. 
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In the context of the process dimension, the suitability of the curriculum goals with 
the social environment, the insufficiencies in the distribution of language skills, and 
inadequacies in the applications and activities were revealed. These problems should 
be followed up to ascertain their extent. With regard to the product dimension, the 
study found that the curriculum was successfully implemented at a moderate level 
and the lack of methodological variety affects the product process negatively. It was 
recommended that greater importance should be given to this phase and the reason 
why there is a low success rate in language acquisition should be questioned. 

As a result of the evaluation of the HSEC in all the grades (9th, 10th, 11th and 
12th) through the CIPP model, it was found that the success level is at moderate 
and low levels and the distribution of the language skills are unequal. In this case, 
those who are responsible for designing and preparing the curriculum are advised to 
act with the student-centred principle in mind from a broader perspective than the 
process of determination and creation of goals. The research by Fritz (1996) stressed 
the importance of the CIPP model, indicating that it is an effective method which 
can be used to identify students’ needs and interests. Therefore, it can be concluded 
that the detailed and comprehensive studies concerning teachers, students, parents 
and administrations’ perceptions of the effectiveness of the curriculum should be 
implemented at certain intervals and the results of these studies should be reflected in 
the constitution of the new curriculum following serious analysis.

As a result of the evaluation of HSEC with regard to the CIPP model through the 
Rasch and SPSS analysis, the study found that the HSEC for the 9th grade had a 
high score and the 12th grade had a low score. These findings were also supported 
by the thematic analysis. The content analysis of the participants’ perceptions 
revealed that the HSEC for the 9th grade is generally suitable and at a good level 
in relation to the attainment goals, content and student-centred aspects. However, 
the HSEC for the 12th grade was found to be ineffective in the attainment goals, 
evaluation and implementation aspects. In the evaluation of HSEC based on the 
teachers’ perceptions, the most important reason given for the ineffectiveness of the 
curriculum for the 12th grade was that the students (students who study in the field 
of mathematics and science, literature and social sciences, mathematics and literature 
except the foreign language) in this grade focus on the university entrance exam and 
place less importance on the curriculum. The reasons why the curriculum was not 
fully implemented were that the English course is not part of the university entrance 
exam, and the course is not effectively provided to the students because they pay 
more attention to the other courses. Therefore, the teachers considered the ineffective 
implementation of the curriculum was a shortcoming. 

On the other hand, the fact that students were not intensively involved in preparation 
for the university entrance exam and do not have exam anxiety may play a role in the 
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finding that the 9th grade HSEC had a higher score. This situation enables the teachers 
to develop their students’ learning performance by implementing the curriculum in 
its entirety. The fact that the quality of the curriculum, according to the CIPP model 
dimensions, have similar results in the three analysis types shows that the research is 
consistent, reliable and valid. In consequence of the multiple analysis, the insufficient 
quality of the current HSEC and its stated inadequacies should remind the curriculum 
development experts of the need to take the necessary precautions. The purpose of the 
evaluation according to the CIPP model is not to reveal insufficiencies, but to develop 
the insufficient aspects of curriculums (Stufflebeam & Madaus, 2000). For example, 
arrangements can be made to resolve the unequal distribution of the language skills 
with regard to the attainment goals, and the insufficiencies of the curriculum such as 
ineffective group or cooperative works. In this respect, the research of Ersen Yanık 
(2007) in his thesis, which evaluated the curriculum for an English course, found that 
the four language skills did not provide the students with integrated understanding. 
McDonough and Shaw (1998) indicated that reading, writing, listening and speaking 
skills should be given in a balanced way, arguing that these skills ensure the perception 
of communication and interaction in real life at a good level. Different activities, 
materials and strategies can be employed to provide language skills in an integrated 
and balanced way in the learning process.

In contrast, the report for the Examination and Evaluation of the New Curriculums 
(2005) found that the factors such as student, teacher, material and context should 
be constantly monitored and unless these are implemented, it will be difficult for 
curriculums to change and develop. In addition, educators (teachers and administrators) 
should give prominence to the functional aspects of the curriculums and act in a more 
generous way by eradicating personal issues and undertaking their responsibilities 
sensitively. In this respect, Rolland’s (2013) study, aimed at evaluating the curriculum 
for English courses, found that teachers’ evaluations and feedback for the curriculum 
were quite important for curriculum development and their perceptions should be 
consulted. If feedback is taken into account it has a considerable effect on the success 
of the curriculum. In a study including the evaluation of a curriculum with the CIPP 
model, it was stated that the responsibilities of students, parents, society and the 
country can be realized through the detailed examination of every phase of the CIPP 
model. This will improve the quality of education (Patil & Kalekar, 2015). 

This research which has conducted a multiple analysis, has emphasized the 
consistency and reliability of its results by comparison with similar results in different 
analyses. Therefore, it is thought that the comprehensible, reliable and valid results 
acquired through the evaluation of the curriculum using multiple analysis can enable 
other researchers to gain different perspectives. Their attention should be drawn to 
the use of multiple analysis as a different methodological process in future.
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Appendix-1
Cohen Kappa Values of Themes in the Study

Context Input Process Product
K2 K2 K2 K2

K
1

+ - Σ

K
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+ - Σ

K
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K
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+ 29 2 31 + 22 1 23 + 30 3 33 + 17 1 18
- 3 22 25 - 2 17 19 - 2 24 26 - 0 8 8
Σ 32 24 56 Σ 24 18 42 Σ 32 27 59 Σ 17 9 26

Kappa: .819 p:.000 Kappa: .855 p:.000 Kappa: .829 p:.000 Kappa:.913 p:.000

Appendix-2
Mean and Standard Deviation Values of Items and Factors Related To Teachers’ 
Assessment of HSEC (9th, 10th, 11th, 112th) According to CIPP Model

Factors I.N 9th grade 10th grade 11th grade 12th grade
x̄ ss x̄ ss x̄ ss x̄ ss

Context 
Asses.

1 3.50 .87 2.83 1.02 3.37 .98 3.03 1.19
2 3.05 .93 2.41 .95 2.89 .89 2.78 1.21
3 3.00 .99 2.39 .98 3.03 1.01 2.34 1.18
4 3.67 1.11 3.10 1.03 3.33 1.10 3.20 1.30
5 3.56 1.00 3.22 1.17 3.11 1.08 2.87 1.20
6 3.84 .84 3.76 .94 3.62 .98 3.64 .95

Input Asses. 7 2.41 1.18 2.35 1.01 2.41 1.20 2.55 1.27
8 3.12 1.08 2.97 1.00 3.23 1.08 3.05 1.03
9 3.62 1.07 3.26 1.07 3.22 1.10 3.19 .81
10 3.22 1.30 2.76 1.09 3.03 .99 2.87 1.36
11 2.83 1.20 2.73 1.21 2.70 1.12 2.73 1.20

Process 
Asses.

12 2.75 .80 2.65 1.09 2.92 1.30 2.70 1.24
13 3.51 .92 3.26 .84 3.16 1.04 2.91 .94
14 3.58 .81 3.53 .85 3.37 .68 3.08 1.06
15 3.69 .83 3.44 .77 3.56 .71 3.44 .75
16 3.14 1.10 2.98 .98 3.11 .99 2.61 1.16

Product 
Asses.

17 2.64 1.22 2.75 1.04 3.01 1.33 2.59 1.22
18 2.97 .83 3.16 1.06 2.94 .94 2.72 .93
19 3.14 .89 2.83 .77 2.98 .79 2.69 1.10
20 3.31 1.18 2.59 1.05 2.83 .98 2.50 1.19
21 2.84 1.09 2.70 .97 3.14 1.11 2.69 1.07
22 2.91 1.00 2.78 .82 2.69 .89 2.86 1.06
23 2.58 .89 2.37 .88 2.62 .90 2.51 1.31
24 2.64 1.16 2.70 .92 2.78 .93 2.56 1.08
25 2.62 1.29 2.31 1.08 2.37 1.01 2.28 1.01

Total Arithmetic Means Related to Sub-Dimensions
Factors Context 3.44 .64 2.95 .64 3.25 .72 2.97 .89

Input 3.04 .91 2.82 .73 2.92 .79 2.88 .93
Process 3.33 .47 3.17 .47 3.22 .50 2.95 .61
Product 2.85 .81 2.69 .76 2.82 .81 2.60 .93

x̄GAM 3.13 .61 2.87 .52 3.02 .63 2.82 .71

(x̄GAM = : General Arithmetic Means of all items in the scale) (N:64)



1290

EDUCATIONAL SCIENCES: THEORY & PRACTICE

Appendix-3
Scale Items Used in the Study

I.N Items I.N Items

1 The duration and the topics in the curriculum 
are compatible. 14 The curriculum includes individual activities.

2
Theoretical information (book information) 
in the curriculum is sufficient. 15

Activities applied in the curriculum are 
boring.

3 Application of theoretical knowledge in the 
curriculum is sufficient. 16 The curriculum includes collaborative 

(group) activities.

4 The total duration of the curriculum is 
sufficient. 17 The curriculum responds to the individual 

needs of the students.

5 Time devoted to activities in the curriculum 
is sufficient. 18 The curriculum is the basis for students’ 

foreign language needs in the future.

6 The project topics are compatible with course 
subjects. 19 The curriculum is suitable for students’ 

development of foreign language skills.

7 The course book can attract students’ 
attention. 20 The curriculum improves students’ 

interpretation ability in foreign languages.

8
The topics in the course book are consistent 
with the goals of the curriculum. 21

The curriculum improves students’ ability to 
think in foreign languages.

9
The topics included in the course book are 
understandable. 22

The curriculum improves the ability to relate 
foreign language   and mother tongue.

10 The material used in the curriculum 
facilitates the learning of the students. 23 The curriculum improves students’ ability to 

use foreign languages   in other courses.

11
The materials used in the curriculum are of 
interest to the students. 24

The attainment goals (topics) of the 
curriculum meet the foreign language needs 
of the students.

12 The learning activities applied in the 
curriculum are teacher-centred. 25 The curriculum makes students enjoy 

learning foreign languages.

13 The learning activities applied in the 
curriculum are student-centred.


