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Abstract

The emerging MOOC has provided a new way for the university’s ideological and political education. Based
on the current situation analysis of the teaching methods used in college ideological and political education, this
paper proposes a MOOC-based blended teaching method for college ideological and political education, then
describes its advantages by use of comparative analysis, and finally analyzes its promotion and application
feasibility in the university.
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The ideological and political education in the university is the major way to cultivate students’ view of life,
the world and value. And “duck-stuffing” type of theory teaching by ideological and political teachers has
become the “bottleneck™ to restrain the effect of teaching. Though in recent years many universities have
conducted reform and innovation on the teaching method by adopting various methods such as video teaching,
case study (Seaton, Bergner, Chuang, Mitros & Pritchard, 2014), it’s still unsatisfactory in improving students’

interest and attitude as well as the teaching effect.

With the coming of the Internet plus era, a new kind of web-based teaching-Massive Open Online Courses
(MOOC) has injected new inspiration into the teaching method of college ideological and political education.
Combining web-based teaching with face-to-face teaching, this teaching mode can realize the transformation
from teacher-oriented to student-oriented compared to traditional teaching (Al-Atabi & Deboer, 2014). By way
of investigation analysis, this paper investigates the existing teaching method of ideological and political
courses and analyzes the existing problems, then proposes the blended teaching method for these courses, and
finally analyzes the promotion and application feasibility of that method in the university by way of comparative

analysis combined with investigation analysis.

Current situation investigation analysis of the teaching methods for college

ideological and political courses
Investigation Description

In order to better analyze the problems existing in current teaching methods for ideological and political
courses, this paper uses the questionnaire to investigate and analyze the current situation of the teaching methods
in those courses. The investigation evaluates the overall satisfaction of the students with the teaching method
for ideological and political courses and the separate evaluation of four selected teaching methods. Totally 250
questionnaires were given out with 249 retrieved, and the final results were obtained through statistical

processing.

Investigation of Satisfaction with the Teaching Methods for College Ideological and Political Courses

The Overall Evaluation of the Teaching Methods. Figure 1 shows the investigation results of teaching
methods currently used in ideological and political courses. Among them, 54.57%, over a half, is theoretic
explanation and 10.1% is pure theory teaching, indicating that theoretic teaching is still the major kind of
teaching method though there are various other methods. This will directly impact the teaching effect and quality

in class.

Figure 2 shows the overall evaluation of the teaching methods in ideological and political courses made by
university students. From the figure it can be seen that 54.81% is satisfied or very satisfied with current teaching
methods while the non-negligible 35.99% regards them as ordinary. For the latter part there is need to analyze
in detail whether the exact reason is that they possess high expectation for the teaching or that they’re not
interested or positive in learning. If it’s the latter one, they may impact the teaching atmosphere of the whole
class.
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Figure 1. Teaching methods to use the situation.
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Figure 2. Teaching methods overall evaluation.

The Satisfaction with the Theoretic Teaching Method. As shown in Figure 3, in terms of traditional
theoretic teaching method, only 42.26% of students like or very like them while most students have no affection
for this method, showing that traditional theoretic teaching method is not welcomed by students. And the
necessity investigation results of the method, as shown in Figure 4, shows that over 80% of students regard this
method as very necessary, meaning that the students can think rationally about the necessity of this method in

leaning fundamental knowledge though they don’t like it.

The Satisfaction with the Case Study Teaching Method. The investigation results of the satisfaction with
the case study teaching method show that 42.26% of students like it very much and 29.29% of students like it
while only 4.61% of students don’t like it, indicating that this method is welcomed in learning ideological and
political courses. Being able to inspire students’ learning enthusiasm and train their comprehensive capability,
it cannot enable students to thoroughly grasp the knowledge and apply it in a flexible way due to time limitation

in the class.
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The Satisfaction with the Teaching Method of Video Watching. As the investigation results in Figure 6
indicate, as high as 75.31% of students have expressed their favor of the video watching method. Compared to
the first two methods, this method is more popular among college students. But due to limitation of time in the

class, this method is given less time and used less frequently in actual teaching (Root Kustritz, 2014).

I like very much
I ke
[ general

25 19 I dislike

[ lvery dislike

19.67%

3.77%
1.26%

50.2%
Figure 6. Video to observe the satisfaction of teaching method.

The Satisfaction with the Web-Based Teaching Method. Though used less often in ideological and
political courses currently, the web-based teaching method is a trend in the future. So this paper also investigates
the satisfaction with this method. As shown in Figure 7, the results show that more than a half of teachers do
not use this method very often (i.e. ordinary, almost never, never). And according to the satisfaction
investigation results of university students with this method as shown in Figure 8, 56.49% of students like or
very like this method while 36.82% regard it as ordinary.
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Figure 7. Network teaching method used.
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Figure 8. Network teaching method satisfaction.

To sum up, theoretic teaching method is still used the most often in teaching ideological and political courses
though it is the least popular among university students. And the most popular one is the method of video
watching. The web-based teaching, though used less often, can meet the demands of students in the era of
Internet, so 54.69% of students like it. There exist such problems as traditional teaching evaluation methods
being partial and learning style being too uniform in ideological and political courses, so it requires reform to

improve the teaching quality.

Study on the MOOC-based blended teaching method for college ideological &
political courses

Definition and Characteristics of MOOC

MOOC, abbreviate for Massive Open Online Course, emerged from Europe and America in 2008. Beijing
and Shanghai are the two cities where it is explored and applied the earliest in China. It has developed fast and
won people’s popularity because anybody can learn high-quality courses by way of online learning (Ma, Lee &
Kuo, 2013). The MOOC platform, depending on learning big data, provides a complete learning experience to
learners in demand, who can choose courses and teachers according to their own demands and preference. In
addition, they can learn by themselves not limited in fixed class or classroom and can communicate or interact

with teachers or classmates on the interactive platform (Stokes, Towers, Jinks & Symington, 2015).

The MOOC-based Blended Teaching Method for Ideological & Political Courses in College Education

The MOOC-Based Blended Teaching Method. Based on MOOC, the blended teaching method combines
the MOOC teaching platform developed with information technology, i.e. online teaching, and traditional class

teaching, i.e. offline teaching with either indispensable (Hossain et al., 2015). Only by this way can the teachers
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transform from a “lecturer” to a “guide” and can students transform from “passive learning” to “active learning”
at the same time of the high-quality resources being shared. Figure 9 is the flow chart of the MOOC-based
blended teaching method (Russell, 2014).

1.Choose course 1.Course video learning . .
Student 2 Clear learning objectives 2 Embedded test 1”'“‘3 interactive _| 1. Take the exam
Activities |3.Understand the learning plan 7 3.UNit test » 2.GRoup dlscuss:lcn 2.Get certified
. . 3 Practice learning
4 Develop a learning plan 4, Forum nteraction =
Teaching Create a Online Offline
process situation learning interaction
Teacher 1.Clear teaching objectives 1.Monitor progress 1.01ganize discussions 1.Organize exams
L 2 Develop a teaching plan 2 Guide learning 2. Expand the extenston —»{2 Summary evaluation
activities 3 Provide teaching resources 3.Interactive discussion 3.Answer questions 3.Issue a certificate

Figure 9. Based on mooc hybrid teaching flow chart.

Learning process of the blended teaching mode can be divided into 4 steps:

(1) Circumstance construction: This requires the teachers to clearly define the teaching targets, make
teaching plan and reconstruct the key knowledge points aiming at building the ideological and political course
system (Keith, 1998) and for the convenience of making videos. Meanwhile, it also requires the professional
technical team to build and maintain the MOOC platform.

(2) Online learning: After registering on the MOOC platform, students can choose courses according to the
teaching plan or by their interest and learn by themselves. During learning they can interact with teachers and

other students at the discussion part on the interactive platform and finish corresponding tests (Li, 2011).

Attendance te B.Che:[
Classroom performance
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WVideo finish
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Forum activity

Operating conditions
Final exarm
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Figure 10. Teaching evaluation of mixed teaching mode.
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(3) Offline interaction: The major form of interaction is the meeting course in which students can meet with
teachers. In the form of group discussion, class teaching or live broadcast, it aims at motivating students to teach
themselves and internalize the knowledge through guiding and FAQ by teachers.

(4) Assessment Summary: What the MOOC-based blended teaching method adopts is the comprehensive
assessment (Martin, 2012). As shown in Figure 10, scores of the comprehensive assessment, different from
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traditional paper tests, compose three parts: peer-assessment, evaluation by teachers according to students’
offline attendance, performance in class and final grades as well as evaluation in terms of online tests and
activeness in the forum. Such evaluation mode, being able to evaluate students more comprehensively and

objectively, can spur students’ learning enthusiasm.

The Comparison between the MOOC-based Blended Teaching Method and Traditional Teaching
Methods. As a newly-emerging teaching style, MOOC develops so fast because it owns many new
characteristics and advantages compared to traditional teaching (Northcutt, Ho & Chuang,2016) as shown in
Table 1.

Table 1
MOOC Teaching and Traditional Teaching Different
Dimension Traditional classroom teaching MOOC teaching mode
scale a person teamwork
teacher character actor director
content relatively old rich quality
course resources closed, open sharing
form monotonous complete, interactive
student quanFity Iess_ very mugh_ o
learning method passively accepted take the initiative to explore

It can be described in below aspects:

(1) In terms of the teachers, they are composed of different teaching groups instead of “fighting” by
themselves. Meanwhile, their role has changed from an “actor” to a “director” (Leontyev & Baranov, 2013) and

they have become the “guide” in education rather than being a “dominator”.

(2) In terms of course construction, compared to traditional teaching style, the blended teaching style can
provide the students with abundant high-quality teaching contents. Meanwhile, the teaching resources are open
to sharing, so students can obtain more learning resources on the MOOC platform for self-learning. Moreover,

this teaching style can provide students with more interaction opportunities with teachers or other student.

(3) In terms of students’ learning, not confined in the classroom, the quantity of students is massive, thus
providing more interaction chances to the students. Meanwhile, the learning style has transformed from “passive

learning” to active exploration, which can practice students’ self-learning capability to some extent.

Investigation of Satisfaction with the MOOC-Based Blended Teaching Method in College Ideological &
Political Courses

Nowadays MOOC is still not applied commonly in university’s ideological and political courses. Only
several universities such as the Peking University, the Tsinghua University and the Fudan University have
applied the MOOC platform to their ideological and political courses or other courses by innovating a
commercialized MOOC platform all by themselves or together with other companies. So this paper conducts
investigation and analysis with the subject of assuming the MOOC-based blended teaching method is applied

in your university (Schrader, 2004) and the results are as following.
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Knowledge about MOOC and Its Application. Figure 11 shows students’ knowledge about MOOC.
Among them 56.73% know nothing or almost nothing about it, and only 20.67% know a lot or quite well about
it. Figure 12 shows the students’ recognition for the application of the MOOC-based blended teaching style in
the university. Among them 18.99% is quite in favor of that, 26.20% is in favor of that and additional 38.7%

still takes wait-and-see attitude.

Though at present college students know little about MOOC due to influence from various factors, it can be
known from the investigation results that they are quite interested in the application of the MOOC-based

blended teaching style in ideological and political courses.

general
21.39%

More understanding
12.5%

Hardly understand
19.23%

Know well
8.17%
other
2%
| do not understand
37.5%
Figure 11. The level of understanding of mooc.
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Figure 12. Acceptance of hybrid teaching methods.

Recognition for the MOOC-based Blended Teaching Style in College Ideological and Political Courses.
In the previous text it was mentioned that there are four steps for the MOOC-based blended teaching style. This
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paper subdivides and categorizes the indicators related to its last three steps of online learning, offline interaction
and course summary (Berkowitz, 2006) in order to investigate the recognition for this style. The results are

shown in Table 2.

Self-learning (1) is the major form and characteristic of online learning while special topic teaching (2) is
the major form of offline meeting course. The interactive discussion (3) and (4) correspond respectively to the
online interactive discussion of online teaching and the offline interactive discussion in offline course while
process evaluation (5), (6), (7) correspond to peer-assessment, teacher assessment and online learning
assessment respectively. According to the investigation results, nearly a half of students are in favor or quite in
favor of this style, which indicates that university students recognize this style. In addition, 34%-40% of students

take a wait-and-see attitude probably because the students are still not familiar with it as it is not popular at

present.
Table 2
Approved the proportion of distribution

Autonomous Thematic Interactive Process evaluation
Percentage% learning teaching discussion

1 2 3 4 5 6 7

ﬁpfgsj(;’ra"verym”m 48.05 47.7 49.73 4853  47.87 5244 4930
general 38.39 39.8 36.8 39.25 40.37 33.88 3845
Not in favor, very
disapproving 11.17 10.57 10.82 9.57 9.13 11.05 9.84
other 2.39 1.93 2.65 2.65 2.63 2.63 2.41

It can be deducted from the investigation results that if the MOOC-based teaching style is applied in the

university, it will be able to win popularity and recognition from students.

Conclusions

Targeting at studying and exploring the teaching style in ideological and political courses, under the
background of the newly-emerging web-based educational technique ---- MOOC in the Internet plus era, this
paper uses the method of investigation analysis and comparative analysis to study the MOOC-based blended

teaching style in the university’s ideological and political courses and draw below conclusions:

(1) Based on the investigation of the existing teaching methods in the ideological and political courses, it

proposes a MOOC-based blended teaching style for the ideological and political courses

(2) Through comparative analysis, it verifies the advantages of the blended teaching style for the ideological

and political courses compared to traditional teaching methods.

(3) By use of investigation analysis, it analyzes the promotion and application feasibility of the MOOC-

based blended teaching style in the ideological and political courses.
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