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Abstract

Due to the Covid-19 lockdown, educational disruption has become a global concern, necessitating a concentration of
regulators and new researchers to resolve. Thus, the current study examines the role of instructors' inventiveness and
commitment to resolving educational disruptions in Malaysian institutions. Additionally, this paper explores the mediating
function of educational system improvement in the relationship between teacher innovativeness, teacher commitment, and
educational disruption in Malaysian universities. The current study collected primary data from chosen respondents via
survey questionnaires. Additionally, the PLS-SEM was utilised to investigate the relationship between the variables in this
study. The findings indicated that teachers' inventiveness and devotion to education positively resolve educational
disruptions in Malaysian universities. Additionally, the data revealed that upgrading the educational system greatly mediates
the relationship between teachers' innovativeness, teachers' dedication, and eradicating educational disturbance in Malaysian
institutions. The current study serves as a guide for future scholars who wish to investigate this topic further and serves as a
resource for policymakers who wish to design legislation to eradicate educational interruption.
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Since the pandemic Covid-19 and its consequences became public, it has been a favourite topic of debate
among scholars and academics. The Covid-19, a chronic and widespread disease, has wreaked havoc on the global
school system. It imposed pressure on educational institutions like schools, colleges, universities, and child care
centres to cease operations openly (Pather et al., 2020). The governments of most countries have opted to close
educational institutions, believing that this is the only way to combat the spread of Covid-19 (El Masri & Sabzalieva,
2020). As a result of the states' collective efforts to combat the pandemic Covid-19 by periodically closing
educational institutions and implementing non-medical and preventive measures such as self-isolation and social
distancing, elementary, secondary, and higher education have been closed in more than 100 nations (Harris & Jones,
2020). Due to the lethal disease Covid-19, various school closures worldwide have been a huge success, albeit in
varying degrees. By the first quarter of 2021, school closures had significantly disrupted over 825.0 million students'
academic lives due to the pandemic's broad spread. Garcia-Morales et al. (2021) Claimed that school closures
occurred at various levels, with twenty-three countries implementing school closures at the country level and forty
nations implementing school closures at the local level; approximately half of the total student population was
impacted. Simultaneously, 122 countries have continued to establish educational institutions.

Rodrigues et al. (2020) assert that implementing school disclosures has been a tremendous success in
containing the infectious pandemic and limiting its economic and social consequences in the future. By the way,
the school closure project's effectiveness has been demonstrated by the sustained contacts between educational
stakeholders and corporate stakeholders. The rapid implementation of the programme to close educational
institutions has resulted in a decrease in fatalities and virus infection instances. However, education has been
significantly disrupted throughout the world, and the quality of education has been eroded (Watermeyer et al., 2021).
When educational institutions disappear, and it becomes impossible for all students to continue their studies on their
own, the scope and quality of education suffer. The majority of students who were unable to continue studying due
to the severe pandemic onslaught became dissatisfied with the various educational methods adopted due to their
inadequacy (Alsoufi et al., 2020). One of the primary reasons for education's lack of consistency, reliability, and
efficacy is the institutional management and teaching staff's weakness. Educational administrators and teachers
must be forward-thinking and dedicated to their professions and organisations. They must adapt to abrupt change
and embrace innovation in technology, processes, and other resources to create a comfortable learning environment,
minimising disruption to education and ensuring long-term viability (Hall et al., 2020).

The study investigates the effects of teachers' innovativeness and commitment on eradicating
instructional disruption in Malaysia's education system during pandemic Covid-19. Malaysia has also been
impacted by Covid-19 and must face the resulting educational costs (Choi et al., 2021). In Malaysia, the
disruption of education has revealed substantial educational inequities and the educational system's potential. As
with the other places where Covid-19 has not been distributed evenly, it also has a disproportionate impact on
children who already face barriers to education (Mohamad Nasri et al., 2020). Even though great attention has
been paid to online learning platforms in Malaysia, many schools continue to operate with severe resource
constraints. As a result, the learning environment where these learning platforms can be used has not been built,
as schools may lack the requisite Internet access. This is particularly true for children and students who live in
rural locations where technology has not been integrated into the system, and Internet connection is either
unavailable or limited (Wong & Alias, 2021). Such disruption requires educators to focus on the most accessible
tools and approaches to serve various student demographics and learning settings (Ali et al., 2021).

Since March 18, 2020, when the lockdown began, it has been vital to provide instant remote teaching.
The country has been obliged to adapt fast to emergency distance teaching and learning, necessitating rapid
adaptation. To combat the spread of COVID-19, traditional face-to-face classes have been substituted by online
learning. These policies have encouraged students to learn from home, and teachers have designed curricula to
accommodate synchronous or asynchronous remote learning (Loganathan et al., 2021). Sarawak, Malaysia's
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largest state, was compelled to transition 423,962 kids and 1,458 educational institutions (pre-school: 22 958;
primary: 193; secondary: 238, 182) in the 12 divisions to online homeschooling due to the outbreak. Teachers
continue to teach and learn using a variety of online platforms throughout the Disaster Management Committee's
Movement Control Order (MCO) and Conditional Movement Control Order (CMCO) (Azlan et al., 2020). The
students ' broad geographical distribution has made the shift to online learning has been made more challenging.
Teachers were tasked with developing unique digital technology skills, creating compelling content via online
programmes, and making it accessible to students who may not have equal access to technology (Ma et al., 2021).

Given the difficult and multifaceted nature of the transition to online learning, there is little doubt that
the demand for new solutions to improve educational results has intensified. It is vital to embrace disruption in
education to ensure that students receive extensive support and have improved involvement and access to
education (Azman et al., 2020). The current study examines and questions the disruption of education caused by
the severe outbreak of pandemic Covid-19. This study investigates the effects of teachers' innovativeness and
dedication to addressing educational disturbance. Additionally, the project intends to develop a moderator for the
enhanced educational system, bridging the gap between instructors' innovativeness and commitment and
eradicating educational disruption. The authors' study would be a significant contribution to the literature. To
begin, numerous authors have addressed the innovativeness of teaching staff in assessing a country's capacity to
eliminate the educational disruption and increase educational sustainability, although typically in broad strokes.

Similarly, some intellectuals have examined the relationship between teachers' dedication and eradicating
educational interruptions, but in a context different from Covid-19. The authors effectively examine the relationship
between instructors' innovativeness, commitment, and reducing instructional disruptions. Second, researchers have
shed light on the effects of instructors' inventiveness and devotion to eradicating educational disruption, although
in distinct studies. The authors' action expands the theoretical work by combining the effects of teachers'
innovativeness and teachers' dedication to removing instructional interruption. Third, the study's emphasis on an
enhanced educational system as a moderator between teachers' innovativeness and dedication and on removing
educational disturbance contributes to the literature in and of itself, given the lack of research on this subject. Fourth,
the educational sector in Malaysia is the subject of the study, as it is a victim of the Covid-19 pandemic.

The following sections compose the current study: Following an introduction to the research, the study
illuminates literary reviews to develop hypotheses about the relationship between instructors' innovativeness and
their dedication to eradicating educational disturbance. Then, processes for data collection and analysis of the
variables and relationships' dependability were adopted. The effective analysis enables the extraction of real results
on the nexus of the relevant factors. The findings are corroborated by earlier research conducted by many authors
on a similar issue. Finally, the paper discusses the study's implications and conclusions, followed by its limitations.

Literature Review

Covid-19 is a newly discovered lethal and contagious disease that can spread fast through contact and virus-
infected air particles. As a result, it is more likely that the disease will spread quickly in populated areas. The only
non-pharmaceutical measure that is successful is crowd control in marketplaces, public spaces, and social
institutions (Adi Badiozaman & Segar, 2021). It results in school closures to circumvent the pandemic's
predominance by avoiding face-to-face classes, physical contact, and the effect of one's breathing on others. This
has successfully contained the pandemic's spread, but it has disturbed a country's educational system. It narrows the
breadth of education, diminishes its potential, and has a detrimental effect on knowledge and skill development
(Jasmis et al., 2021; Khoma & Vdovychyn, 2021). Though online classes can shield education from pandemic
impacts, they are difficult to adopt because of institutions' lack of online education accessories and teachers'
incompetence or unwillingness to perform effectively in online classes. However, focusing on an enhanced
education system, teachers' innovation, and teachers' commitment can successfully address Covid-19's issues and
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resolve school disruption. Since the covid-19 breakout session, other authors have shared their perspectives on the
significance of teachers' inventiveness and devotion in improving education systems and eradicating educational
disturbance. The current study presents hypotheses with the assistance of these arguments.

Teachers' innovativeness refers to their capacity to adapt to changes in their teaching or educational
contexts by altering their attitudes toward new inventions or discoveries, producing new thinking, and developing
dynamic abilities for adopting new educational technologies or teaching methods. Zhu and Liu (2020) argue that
numerous digital technologies and applications benefit education because they improve and sustain education in
various areas. Teachers' innovativeness is defined by their familiarity with and adoption of these digital
technologies and applications. The degree to which teachers are inventive determines how much disruption to
education occurs during a pandemic, as it can promote digital homeschooling, a distant learning option (Pichardo
et al., 2021). d’Orville (2020) wrote an article to examine instructors' inventiveness in resolving education
disruptions induced by Ciovid-19. This study is based on previously released studies and arguments from various
intellectuals regarding the role of innovation in education and the need to eliminate educational disruption. This
study discusses the problem of education disruption caused by the predominance of Covid-19, poses the question
of whether there is a path to a new normal school system, and then answers the question by shedding light on
teachers' innovativeness and its impact on education disruption. The study concludes that institutions with
creative professors have continued high-quality education delivery to students via online platforms and have
avoided education disruption. Lagat (2020) did a descriptive-correlational study to examine teachers'
innovativeness and educational disruption in the context of Covid-19. The data were obtained using
guestionnaires created by the researcher and analysed using standard deviation, weighted mean, Rank-Biserial
Correlation, and Spearman Rho Correlation. The innovativeness of teachers was assessed through their use of
flexible learning tools. According to the study, innovative teachers can implement flexible learning strategies for
students that focus on the transition from traditional schooling to an online teaching-learning environment. This
minimises disruption to education during pandemics. Similarly, Bubb and Jones (2020) state that teachers who
acquire the knowledge and skills to use appropriate digital devices such as smartphones, tablets, computers, and
laptops, social media platforms such as What's App, and a variety of educational apps such as Nearpod, Viper
(Window), Attendance, too noisy, and thing link can maintain contact with students and continue their education
beyond the end of the course of study. Based on the previous study, the following can be hypothesised:

H1: Teachers’ innovativeness has a positive relationship with removing educational disruptions during a
pandemic

Commitment is a vital characteristic of an employee, and it is a necessary qualification for the teaching
profession. Teachers that are committed are never satisfied with what they have; rather, they are constantly on the
lookout for new ideas and ways to assist students. Teacher commitment refers to the emotional or cognitive bond
teachers have with their profession, their students, and the organisation for which they work. Teachers that are
dedicated demonstrate passion, excitement, enthusiasm, desire, and energy in their commitment and sense of
responsibility to their profession, students, and organisation (ADELOWOTAN, 2021; Hamel, 2021; Tejedor et al.,
2021). Carrillo and Flores (2020) suggest that a committed teacher is motivated to help students reach the minimum
educational criteria and overcome obstacles in their learning processes. Aslan et al. (2020) conducted a study to
determine teacher commitment, teacher leadership, and support for student learning during the covid-19 disruption.

To construct this study, a review of the literature was conducted, focusing on instructors' dedication and
student learning during school closures. The descriptive qualitative approach was used to conduct analysis and
interpretation following data collection. The instructor's dedication, the teacher's motivation, the resources available
to the teacher, the mentoring process, and the success evaluation are all included in the analysis and interpretation.
This study asserts that when economic demands, emotional satisfaction, and health are met in some educational
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institutions, teachers develop an emotional tie to the organisation and are committed to its aims. Thus, instructors'
commitment enhances their efficacy in student attendance, student participation in learning, and assessment of their
performance, all of which are necessary for resolving educational disruption. Almazova et al. (2020) argue that
devoted teachers are brimming with vitality, excitement, passion, ambition, and enthusiasm. Such teachers are
willing to challenge the established quo, transform the educational environment, and pioneer new teaching methods
and professions. When the epidemic Covid-19 swept the globe, wreaking havoc on the education sector and
prompting school closures, instructors committed to their vocation did all possible to overcome difficulties and
continue teaching. Based on the literary grounds presented above, we propose the following hypothesis:

H2: Teachers’ commitment positively impacts removing educational disruptions during a pandemic.

Ellis et al. (2020) discuss the innovative changes imposed on institutions and individuals to address the
education disruption caused by covid-19 and the improvement of the educational system's analysis. The data
were gathered through interviews with a global sample of ITE leaders to understand better the role of teacher
innovation in improving the education system and mitigating education disruption caused by Covid-19. The study
demonstrates that when teachers are encouraged to practice creativity and innovation and are provided with
periodic learning and training opportunities, they are prepared to improve teaching resources, teaching methods,
and the learning environment for students (Abobaker et al., 2021; Kose et al., 2021; Wijaya & Sumiati, 2021).
They never hesitate to adopt education technology or software applications necessary for online education to
accomplish this. Thus, the teachers' innovativeness contributes to education sustainability by avoiding disruptions
in education. Dhawan (2020) conducted an online study during the Covid-19 crisis to examine the relationship
between teachers' innovativeness, educational system improvement, and education disruption reduction.
According to the study, teachers with a high level of innovativeness can extract opportunities from difficult
situations due to their original thinking and capacity to put innovative thinking into practice. Teachers who
possess these abilities help steer the educational system in the right direction. Heavy technologies, software, and
innovation are likely to be used for educational purposes.

Through educational technologies and software solutions, disruptions in education can be minimised
during Covid-19. Chang et al. (2021) conducted a scholarly article, which sheds light on teachers' innovativeness,
education system improvement, and eradicating education disruption. The study concludes that the use of digital
technologies such as smartphones, tablets, and laptops, as well as internet services and specialised education
applications such as Nearpod, Viper (Windows), Attendance, TooNoisy, ThingLink, BehaviorFlip, and Bouncy
Balls, improves education management, course administration, class regularity, and performance evaluation. This
level of improvement is only possible when teachers possess innovative knowledge, thinking, and skills and apply
them appropriately. This innovative improvement to the education system mitigates disruptions and weaknesses
in education. Additionally, Trivifio-Cabrera et al. (2021) state that teachers' innovativeness strengthens the
educational system in its functions and eliminates time and space constraints on education disruption. As a result,

H3: Improved educational system plays a mediating role between teachers’ innovativeness and removing
educational disruptions during a pandemic

When teachers are committed to their profession or the institution they work in, they are devoted to their
work, enthusiastic, dedicated, and responsible. They are perpetually dissatisfied with their contributions to the
organisation. They never stop striving to improve school management, student learning, and long-term
educational achievement. Teachers' responsible and competent performance enables the school system and its
operations to evolve and innovate. Such devoted teachers are an important tool for educational institutions to
manage disruptions in education during the Covid1-19 period (Allen et al., 2020; HALEK & UTOMO, 2021).
Azhari and Fajri (2021) published a research article to examine the effects of teachers' dedication, education
system reform, and minimising education disruption. The study asserts that instructors' sympathetic attachment
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to organisational management due to the organization's pleasant and helpful behaviour toward teaching staff has
a favorable effect on their ability to perform professional duties efficiently (Basal et al., 2021). Committed
instructors are responsible for their own work functions and for administrative, regulatory, and assessment
practices. This enhanced educational system is far less likely to be disturbed by the pandemic covid-19.

Similarly, a study conducted by Dias et al. (2020) demonstrates that committed teachers possess the
dedication, enthusiasm, and energy necessary to generate new ideas, expend additional effort, devote time,
develop strategies in the best interests of the students' organisation, and attempt to implement them. As a result,
teachers' devotion improves the educational system. When the education system is strengthened, it becomes
easier to overcome the worsening situation in education during health problems and the inability to assemble in
one location since online education can be pushed. As a result,

H4: Improved educational system plays a mediating role between teachers’ commitment and removing
educational disruptions during a pandemic.

Research Methodology

The research studies the importance of teachers' innovativeness and commitment in resolving educational
disruptions at Malaysian universities and the mediating effect of strengthening the educational system in the
relationship between teachers' innovativeness, teachers' commitment, and resolving educational disruptions. The
current study collected primary data from chosen respondents via survey questionnaires. The questionnaires use
a "five-point Likert scale,” with one point representing "strongly disagree™ and five representing "strongly agree."
The questionnaire linked to the teachers’ innovativeness was adopted from Buske (2018), while questionnaires
connected to the teachers” commitment were adopted from the work of Pietsch et al. (2019). Additionally, the
guestionnaire on improving the educational system was adapted from Babintsev et al. (2021), while the
guestionnaire on removing educational disturbance was adapted from Debbarma and Durai (2021).

In addition, the current article has employed “simple random sampling to select the responders. The
teachers are the respondents of the survey, and the researchers have selected the top fifty institutions of Malaysia
based on “purposive sampling”. Thus, the researchers have sent roughly 1065 questionnaires to the selected
teachers, but only 757 surveys were returned after a few days. These questionnaires reflect a roughly 71.08 per cent
rate of response. The current study has taken two predictors: teachers’ innovativeness (TI) with ten items and
teachers’ commitment (TC) with eight things. In addition, the researchers have adopted one mediating variable,
improved educational system (IES), with six items and employed the remove educational disruption (RED) as the
dependent variable with seven items. These constructs are provided in the theoretical framework in Figure 1.

Teachers’
Innovativeness

Remove
Improve Educational Educational
System Disruption

Teachers’
Commitment

Figure 1: Theoretical framework
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Additionally, the PLS-SEM was utilised to investigate the relationship between the variables in this
study. The statistical tool estimates construct reliability and item validity using the "measurement model
assessment” method and the link between the constructs using the "structural assessment model." This statistical
tool performs well even in a complex framework and provides the most accurate estimation even when the sample
size is huge (Hair Jr et al., 2021). The current paper examined the link between items known as convergent
validity using "Alpha, factor loadings, average variance extracted (AVE), and composite reliability (CR)."
Additionally, the current work examined the correlation between factors known as discriminant validity using
the "Fornell Larcker, cross-loading, and Heterotrait Monotrait (HTMT) ratio." Finally, the current paper
examined the relationship between variables using "path analysis."

Research Findings

The current article used the “Alpha, factor loadings, AVE and CR” to examine the correlation between
convergent validity items. The values of “factor loadings and AVE” are more than 0.50, the indication of valid
convergent validity. In addition, the values of “Alpha and CR” are also larger than 0.70, the indication of valid
convergent validity. The convergent validity results are given in Table 1.

Table 1: Convergent validity

Constructs Items Loadings Alpha CR AVE
Improve Education System IES1 0.801 0.860 0.895 0.589
IES2 0.828
IES3 0.732
IES4 0.754
IES5 0.802
IES6 0.678
Remove Educational Disruption RED1 0.731 0.872 0.901 0.565
RED2 0.750
RED3 0.747
RED4 0.742
RED5 0.777
RED6 0.760
RED7Y 0.754
Teachers' Commitment TC1 0.693 0.811 0.861 0.573
TC2 0.562
TC3 0.593
TC5 0.751
TC6 0.746
TC7 0.660
TC8 0.781
Teachers' Innovativeness TI1 0.776 0.890 0.912 0.567
TI10 0.638
TI2 0.803
TI3 0.811
TI4 0.777
TI5 0.751
TI7 0.714
TI9 0.741
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In addition, the current article has used the “Fornell Larcker, cross-loading and HTMT ratio” to examine
the correlation between variables called discriminant validity. The values of “Fornell Larcker” have been shown
that the relationship with the variable itself is stronger than with other variables and the indication of valid
discriminant validity. The Fornell Larcker results are given in Table 2.

Table 2: Fornell Larcker

IES RED TC Tl
IES 0.768
RED 0.638 0.752
TC 0.554 0.721 0.688
TI 0.656 0.604 0.664 0.753

The values of “cross-loadings” have also been shown that the relationship with the variable itself is
stronger than with other variables and the indication of valid discriminant validity. The cross-loading results are
given in Table 3.

Table 3: Cross-loadings

IES RED TC TI

IES1 0.801 0.565 0.455 0.601
IES2 0.828 0.424 0.423 0.449
IES3 0.732 0.460 0.438 0.438
IES4 0.754 0.529 0.398 0.547
IESS 0.802 0.387 0.377 0.419
IES6 0.678 0.519 0.440 0.509
RED1 0.448 0.731 0.580 0.613
RED2 0.501 0.750 0.533 0.581
RED3 0.498 0.747 0.512 0.577
RED4 0.477 0.742 0.442 0.599
RED5 0.449 0.777 0.456 0.622
REDG6 0.496 0.760 0.616 0.627
RED7 0.488 0.754 0.631 0.609
TC1 0.486 0.595 0.693 0.492
TC2 0.323 0.385 0.562 0.312
TC3 0.331 0.438 0.593 0.426
TC5 0.333 0.486 0.751 0.442
TC6 0.377 0.488 0.746 0.440
TC7 0.377 0.465 0.660 0.514
TC8 0.405 0.564 0.781 0.533
TI1 0.542 0.583 0.517 0.776
TI110 0.474 0.506 0.438 0.638
TI2 0.442 0.634 0.473 0.803
TI3 0.525 0.642 0.543 0.811
TI4 0.545 0.646 0.535 0.777
TI5 0.368 0.510 0.419 0.751
TI7 0.576 0.635 0.492 0.714

TI9 0.438 0.653 0.552 0.741
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The “HTMT ratio” values are not larger than 0.90 and show that the relationship with the variable itself
is stronger than with other variables and indicates valid discriminant validity. The HTMT results are given in
Table 4.

Table 4: Heterotrait Monotrait ratio

IES RED TC Tl
IES
RED 0.723
TC 0.652 0.844
Tl 0.729 0.607 0.772
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Figure 2: Measurement model assessment

Finally, the current article has used the “path analysis” to examine the association between variables. The
findings in Table 5 related to the direct path revealed that the teachers’ innovativeness and commitment positively
link with removing the educational disruption in Malaysian universities and accepting H1 and H2. The results
exposed that if one per cent increase in IES, the RED will also increase by 0.130 per cent and vice versa. In
addition, the statistics also exposed that if one per cent rise in TC, the RED will also increase by 0.306 per cent
and vice versa. Finally, the figures exposed that if one per cent increase in Tl, the RED will also increase by
0.516 per cent and vice versa.

Table 5: Direct path analysis

Relationships Beta Standard Deviation T Statistics P Values L.L. U.L.
IES -> RED 0.130 0.029 4.509 0.000 0.073 0.183
TC -> IES 0.213 0.039 5.454 0.000 0.140 0.291
TC ->RED 0.306 0.029 10.695 0.000 0.258 0.366
Tl ->IES 0.514 0.040 12.790 0.000 0.443 0.589
Tl ->RED 0.516 0.031 16.567 0.000 0.456 0.573
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The findings in Table 6 related to the indirect path also exposed that improve educational system
significantly mediates among the nexus of teachers’ innovativeness, teachers’ commitment and remove the
educational disruption in Malaysian universities and accepts H3 and H4.

Table 6: Indirect path analysis

Relationships Beta Standard Deviation T Statistics P Values L.L. U.L.
TI->IES -> RED 0.067 0.016 4.094 0.000 0.036  0.099
TC->IES -> RED 0.028 0.008 3.645 0.000 0.014 0.041
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Figure 3: Structural model assessment
Discussions

The findings suggested that instructors' inventiveness correlates positively with eliminating educational
disruptions during pandemics. These findings are corroborated by Kaden (2020) recent work, which examines
the role of teachers' innovativeness in resolving educational disturbance. This means that in critical situations
such as health crises, adverse geographic changes, or political mishaps when regular classes in the education
building are prohibited, the teachers' ability to comprehend the situation, accept the changes, and develop
innovative skills to continue teaching online promotes distance learning and eliminates education disruption. As
a result, the teacher's inventiveness helps to minimise interruption in teaching. These findings corroborate a
previous study by Zhou et al. (2020), which found that teachers' willingness to adapt to new educational
requirements is beneficial in difficult situations that limit teachers and students' ability to interact on an actual
plate-form, as they can use digital means of education such as digital social media and various apps specifically
designed for providing virtual classrooms to continue teaching their classes. Thus, instructors' inventiveness
contributes to the reduction of educational disturbance. These findings corroborate a previous study by Clark et
al. (2021), which found that teachers who possess the ability to acquire the knowledge and skills necessary to use
appropriate digital devices such as smartphones, tablets, computers, and laptops, social media platforms such as
what's an app, and various educational apps such as Nearpod, Viper (Window), Attendance, TooNoisy, and thing
link maintain contact with students and continue their education.

10
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The findings suggested that instructors' dedication to removing instructional disruptions during pandemics
is positively related to their ability to do so. These findings are corroborated by Nambiar (2020) research, which
demonstrates that students who are committed to their teaching profession exhibit energy, excitement, passion,
desire, and enthusiasm. Students are willing to challenge the status quo, alter the conditions of a teaching
environment, and develop something different or novel in terms of their teaching methods and profession. When
the pandemic Covid-19 spread around the world and impacted the education sector, resulting in school closures,
instructors committed to their profession made every effort to overcome the difficult circumstances and find a means
to continue teaching. This demonstrates that instructors' dedication assists them in resolving educational
interruptions. These findings corroborate Rapanta et al. (2020) earlier study, which asserts that teachers who are
devoted to the institution where they provide their services align their intentions and actions with the organization's
aims. During a pandemic, online or distant education might be a beneficial approach to continue your education.
Committed instructors provide new ideas, conduct research, and develop the skills necessary for online instruction;
as a result, they contribute to lessening disruption in education. These findings are also supported by Mahmood
(2021) scholarly article, which explains that teachers' commitment to their profession motivates them not only to
accept the deteriorating state of the education sector as a result of pandemic covid-19 but also to challenge
established practices and adopt innovative methods such as using different apps to manage courses, teach students
via virtual classes, ensure their attendance, evaluate their learning students, and achieve desired goals. As a result,
committed teachers help to minimise disruptions in teaching.

The findings suggest that an enhanced educational system acts as a buffer between instructors' inventiveness
and the elimination of educational disruptions during pandemics. These findings are corroborated by Mishra et al.
(2020) research article, which demonstrates that the only way to mitigate the educational disruption caused by
restrictions on face-to-face education within institutions' boundaries was through homeschooling via online tutors
who are proficient in online teaching. This is achievable through teachers' efforts with a high level of innovativeness
in an enhanced and inventive education system. These findings are corroborated by a previous study conducted by
Kosir et al. (2020), which indicates that when teachers exhibit a high level of innovativeness, they can extract
opportunities from difficult situations due to their innovative thinking and ability to put innovative thinking into
practise. Teachers with these qualities guide the educational system in the right direction. Innovative and
sophisticated technologies and software are almost certain to be used in education. Education interruption can be
minimised during covid-19 using educational tools and software solutions. The findings suggest that an enhanced
educational system acts as a buffer between teachers' commitment and the elimination of educational disruptions
during pandemics. These findings are corroborated by Shrestha et al. (2021) research article, which states that
committed teachers have the dedication, enthusiasm, and energy to generate new ideas, exert extra effort, devote
time, develop strategies that are in the best interests of students and the organisation, and do their best to see that
these strategies are implemented. As a result, teachers' devotion helps to strengthen the educational system. When
the education system is strengthened by the addition of high-quality human resources (teaching staff), it becomes
easier to overcome the worsening situation in education during times of health crises when gathering in one location
is not possible since online education can be pushed.

Implications

The new study has significant theoretical implications because it contributes significantly to the body of
knowledge on educational improvement. This article discusses the role of teachers in resolving educational
interruptions caused by pandemic Covid-19's widespread prevalence. It investigates two broad concepts, teacher
innovation and teacher commitment, and their implications for eradicating educational disruption. Several
previously published research articles have examined the relationships between teachers' innovativeness,
teachers' dedication, and the elimination of educational disturbance. However, there is no concurrent

11



Alsoud et al. / Educational Disruption and Innovative Teaching During the Pandemic: An Empirical Study

investigation into the effects of teachers' innovativeness and commitment to eradicating educational disturbance
in the literature. The current examination of teachers' inventiveness and commitment in eradicating educational
disturbance occupies a unique position in the literature. Though the relationship between an improved educational
system and teachers' innovativeness, commitment, and eradication of educational disruption has been examined
for the first time in the literature, it has been analysed as a mediator between teachers' innovativeness,
commitment, and eradication of educational disruption. The current study serves as a guide for future scholars
who wish to investigate this topic further and serves as a resource for policymakers who wish to design legislation
to eradicate educational interruption. The current study is significant for global economies, particularly those
affected by pandemics such as covid-19 because it addresses the disruption of education produced by pandemic
prevalence. This aids government and educational institution management in controlling disruptions in education
by promoting teachers' competencies and their relationships with education stakeholders. This study demonstrates
that the disruption to schooling produced by pandemic covid-19 may be addressed by increasing teachers'
inventiveness, devotion, and improvement to the educational system.

Conclusions & Limitations

The purpose of this study was to examine the effects of teachers' innovativeness and commitment on
resolving educational disruption caused by Covid-19 and the effect of an improved education system on the
association between teachers' innovativeness and commitment and resolving educational disruption. The authors
gathered data from the educational sector in Malaysia's economy to explore ways to improve the education
system, teachers' innovativeness, teachers' dedication, educational disruption, and their mutual relationships. The
empirical findings indicated a favourable correlation between teachers' innovativeness and their dedication to
resolving educational disturbance. The findings suggested that when teachers exhibit innovativeness, they submit
to adversity. Rather than that, they think differently and attempt to extract opportunities from a complex
circumstance, enabling them to mitigate the interruption to education produced by Covid-19. Additionally, the
results indicated that teachers' devotion to their teaching profession or organisation pushes them to work tirelessly
to defend the organization's effectiveness and thus minimise education disruption during a pandemic.
Additionally, the results indicated that instructors' innovativeness and devotion strengthen the education system,
hence minimising educational disruption.

Numerous limits are identified in this work of literature, and it is hoped that future academics will build
upon and eliminate these shortcomings. This study focuses exclusively on instructors' function, such as their
innovativeness and devotion, and their impact on eradicating educational disruption. Teachers' talents, students'
talent, and access to online education accessories, among other factors, all play a role in resolving educational
disruption. However, these all-important aspects were overlooked, leaving the study incomplete. Additionally,
the writers must assess teachers' abilities, students' talent, and students' access to online education accessories to
determine how to minimise education interruption. The purpose of this study is to examine the mediating effects
of an enhanced education system on the relationship between teachers' innovativeness and dedication and
educational disruption. Additionally, an enhanced education system can mediate instructors' innovativeness and
devotion, thereby minimising instructional disruption.
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